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Rahmadina Arsyah, (2020): The Effect of Authentic Learning Activities 
Towards Students English Learning at Al 
Irsyad Islamic Boarding School Bulaan 
Kamba 
Based on the researcher‟s preliminary research, it was found that some of the 
ninth grade students at Al Irsyad Islamic Boarding School Bulaan Kamba had 
problems in English learning especially in speaking skill at practicing the English 
language into real situation. The problems were seen in their English learning 
process that they can not told in English. The main focus of this research was to 
find out whether there is a significant difference of using Authentic Learning 
Activities on students‟ English learning especially in speaking skill at practicing the 
language into real situation at Al Irsyad Islamic Boarding School Bulaan Kamba. 
This  quasi-experimental research had two variables, Authentic Learning Activities 
as an independent variable and students‟ English learning as a dependent variable. 
The subject of this research was the ninth grade students at Al Irsyad Islamic 
Boarding School Bulaan Kamba. The researcher selected two classes as the sample 
of this research by using cluster random sampling technique: experimental and 
control class. There were 46 students as sample from 54 students. In collecting the 
data, the researcher used test: pre-test and post-test by using interview and speaking 
performance. In analyzing the data, the researcher used independent sample T-test 
formula calculated by using SPSS in 21 version. Based on the analysis of T-test 
formula, the sig. value was 0.000. It could be stated  that 0.000<0.05. Thus, Ha is 
accepted and Ho is rejected. The researcher concluded that there is significant 
difference of students‟ English learning especially speaking in practicing the 
English language into real life situation taught by using Authentic Learning 
Activities and without using Authentic Learning Activities at Al Irsyad Islamic 
Boarding School Bulaan Kamba. 
 











Rahmadina Arsyah, (2020): Pengaruh dari Aktivitas Pembelajaran 
Otentik Terhadap Pembelajaran Bahasa 
Inggris Siswa di Pondok Pesantren Al 
Irsyad Bulaan Kamba 
Berdasarkan pengamatan awal oleh peneliti, ditemukan bahwa beberapa siswa 
kelas sembilan di Pondok Pesantren Al Irsyad Bulaan Kamba memiliki beberapa 
masalah pada pembelajaran Bahasa Inggris khususnya pada keterampilan berbicara 
dalam mempraktekkan Bahasa Inggris ke situasi nyata. Permasalahan ini dilihat 
dalam proses pembelajaran Bahasa Inggris mereka bahwa mereka tidak bisa 
berbicara dalam Bahasa Inggris secara langsung. Fokus utama dari penelitian ini 
adalah untuk mengetahui apakah ada atau tidak perbedaan yang signifikan dari 
penggunaan Aktivitas Pembelajaran Otentik terhadap pembelajaran Bahasa Inggris 
khususnya pada keterampilan berbicara dalam mempraktekkan Bahasa Inggris ke 
situasi nyata di Pondok Pesantren Al Irsyad Bulaan Kamba. Penelitian kuasi 
eksperimental ini memiliki dua variabel, Aktivitas Pembelajaran Otentik sebagai 
variabel independen dan pembelajaran Bahasa Inggris siswa sebagai variabel 
dependen. Subjek dari penelitian ini adalah siswa kelas sembilan di Pondok 
Pesantren Al Irsyad Bulaan Kamba. Peneliti memilih memilih dua kelas sebagai 
sampel dari penelitian ini dengan menggunakan teknik pengambilan sampel secara 
acak: kelas eksperimen dan kontrol. Ada 46 siswa sebagai sampel dari 54 siswa. 
Dalam pengumpulan data, peneliti menggunakan tes: pre-test dan post-test dengan 
wawancara dan penampilan berbicara. Dalam menganalisis data, peneliti 
menggunakan rumus independent sample T-test dihitung dengan menggunakan 
SPSS versi 21. Berdasarkan analisis T-test, nilai sig. adalah 0.000. Hal ini dapat 
dinyatakan bahwa 0.000<0.05. Kemudian, Ha dan diterima dan Ho ditolak. Peneliti 
menyimpulkan bahwa ada perbedaan yang signifikan dari pembelajaran Bahasa 
Inggris siswa khususnya pada keterampilan berbicara dalam mempraktekkan 
Bahasa Inggris ke situasi nyata yang diajarkan dengan menggunakan Aktivitas 
Pembelajaran Otentik dan tanpa menggunakan Aktivitas Pembelajaran Otentik di 
Pondok Pesantren Al Irsyad Bulaan Kamba. 
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A. Background of the Problem 
English as a foreign language in Indonesia is an international language in 
the world, which means that English has been famous in every country. English 
is also one of the subjects taught by teachers in all levels of education from 
primary school up to university level. It has become the bridge in the world of 
higher education and many people other. The importance of proficiency in 
English is very crucial for success, especially in the activities of academic life 
(Khasawneh & Al-Omari, 2015 cited in Yusda, 2019). 
In English learning, especially speaking is considered difficult for many 
students. According toHomby(cited in Hadriana, 2008, p.38),speaking is the 
ability of the people to use the language in an ordinary one. Then Ur (1996, 
p.120) states that of all the four skills, speaking is the most important so that 
people who know a language are referred to as speakers of that language. 
Speaking is a productive skill and the most principal part of the English 
language. Students who are mastered in listening, writing and reading but they 
are lack in speaking skill, it means nothing because speaking is the main thing 
and the way to communicate with other people, the way to have the real 
situation with society. According to Thornbury (2011),speaking is very 
important in daily life, and advise to learn the speaking if someone wants to 





Jack Richards(2008) note that “talk as interaction, talk as a transaction, talk 
as performance”. 
Nunan and Candlin (1984) argue the curriculum as specific processes such 
as planning, planning implementation, evaluation, management, and 
administration. Afterwards, in Indonesia, the curriculum is designed by the 
government under the responsibility of the Ministry of Education and 
Culture.The success of teachers while implementing the curriculum will 
influence the success of the curriculum itself. On the other hand, Carl (2009) 
notes that the teacher must be empowered in the curriculum development 
process to streamline teacher interaction in curriculum development itself. It is 
supported by Febriya & Nuryono (2014), that how good a curriculum is used in 
the learning process, it depends on the readiness and creativeness of the teacher 
to implement them. 
According to Handler (2010), to achieve the curriculum goal, the teacher 
needs to apply the curriculum well. Meanwhile, the professional development 
of teacher is needed for contributing to the success of curriculum development 
and implementation. Priyana (2015) proposes that the teachers‟ roles in each 
step of the scientific approach. Thus, The implementations of the curriculum 
should be relevant to the learning measures such as observing, questioning, 
experimenting, associating, and communicating. 
The first is observing.It takes some activities such as the teacher asks 
students to observe a text, picture, video, and the material in the PowerPoint 





andguides the students while the activities than facilites the students if they 
have several problems in these activities.According to Hosnan (2014, p.41), the 
teacher should facilitate the students to make the observations, training the 
students to consider and pay attention to the material to get the information that 
is needed.The materials are given from the powerpoints and video. The 
students are hoped to find and distinguish the general and specific information 
such as the definition, generic structure, language featuresabout the procedure 
text, then they can tell and perform the information that they get from these 
activities. 
The second is questioning.According to Permendikbud Number 81a of 
2013, questioning the activity to ask about any information that is not 
understood to get the additional information about what is being observed. In 
this stage, thestudents formulate the questions based on the material in the 
activities. The students may ask about the material that the teacher has given in 
these activities. It needs the contribution of the teacher to guide the students 
while learning process. To know the answer from the students‟ collaborationby 
founding any resources than the teacher guides and controls them to get the 
answers by giving the evaluation. 
The third is collecting the data/information (experimenting). In conducting 
the experimenting stage, the teacher needs to help the students to answer the 
questions of the students in the questioning stage. It can be answered by 
involving the students in the activity that relate to the material.The activity can 





it then the teacher also can guide the students to practice the material to get 
additional information. 
The fourth is associating. According to Kemdikbud Number 81 of 2013 that 
associating is the activity of the learning process to associate the information 
from the observation‟s result.In this stage, the teacher prepares and applies the 
activities that can associate and relate the material into real-life then 
comprehend them in terms of the generic structure, language features 
effectively. 
The last is communicating. In conducting this stage, the teacher encourages 
students‟ motivation and their excitement to practice and perform the activity 
based on the material. The students may find any information anywhere like 
textbook and environment. It aims to make the students more understand and 
easy to practice and perform the material into their friends in the front of the 
class. While some students do their performance in front of the class then the 
other students should pay attention and give any critics and suggestion into 
their friends‟ perfomance. At the last activity, the teacher evaluates the 
students‟ performance like their pronunciation, gesture, fluency, grammar, 
comprehension, and vocabularybased on the activity. In this activity, the 
teacher can assist students‟ performance and examine their ability in this 
material. 
Based on the explanation above, Al Irsyad Islamic Boarding School Bulaan 
Kamba is one of the Islamic Boarding School in West Sumatera as one ofthe 





Kamba also proposed English subjectto the students as one of the main subjects 
and used curriculum 2013 in the teaching and learning process.Based on the 
syllabus at the ninth grade of the first semester, the students must achieve two 
competencies, they are core and basic competencies. The core competence is 
comprehending factual, conceptual, procedural knowledge, and metacognitive 
based on the students‟ curiosity about science, technology, art, culture in 
relation to the causal phenomena and event. Then, the basic competence is 
analyzing social function, text structure, and language features of procedure 
text itself based on the context of its use. 
The minimum completeness criterion (KKM) of English subject in this 
school is 76. In Al Irsyad Islamic Bulaan Kamba, the English subject is taught 
twice a week with a time allocation of 40 minutes for one meeting. This rule is 
based on the regulations from the Ministry of Education because of the 
consideration of the Coronavirus. Moreover, this research was carried out 
during the Covid-19 era. 
The text which was taught at the ninth grade students of Al Irsyad Islamic 
Boarding School Bulaan Kamba was theprocedure and report text. The 
researcher focused on the procedure text. Thus, the scoring rubric of students 










Score Rubric of Procedure Text 
 
No Scores Categories Descriptions 
1 86 – 100 Very Good Students are able to identify the social function, 
generic structures, and language features of 
procedure text very well. 
2 75– 85 Good Students are able to identify the social function, 
generic structures, and language features of 
procedure text well. 
3 60 – 74 Enough Students are able to identify the social function, 
generic structures, and language features of 
procedure text sufficiently. 
4 0 – 59 Less Students have less to identify the social function, 




Regarding to the rubric above, the students should study hard tomaster the 
procedure text aspects in order to increase students‟speaking skill and they can 
reach the minimum completeness criterion. However, the researcher found that 
some of students of the ninth grade of Al Irsyad Islamic Boarding School 
Bulaan Kamba could not achieve the minimum completeness criterion decided 
that is 76. In this case, the researcher knew from the preliminary study by the 
first observation and also teacher‟s interview and the researcher found that the 
students still have difficulties to learn about procedure text material. Based on 
the minimum completeness criterion, the students are able to identify the social 
function, generic structures, and language features of procedure text well in 
score 75 - 85 of the good category. 
However, it is difficult for the students to increase students‟ performance in 
front of the class, build students speaking skill while class discussions and 
build students‟ confidenceto speak while doing the presentation in front of the 
class. Even though speaking is a very crucial component in curriculum 2013, 





curriculum 2013 that the teacher needs to master all the competencies 
especially speaking including pedagogic competencies to support students 
learning activities creatively and effectively. People who are mastered in 
listening, writing and reading but they are lack in speaking skill, it means 
nothing because speaking is the main thing and the way to communicate with 
other people, the way to have the real situation with society. 
Based on the explanation above, it is sure that speaking skill is needed for 
students to develop and increase their English learning especially in practicing 
the language in a real-life situation, then they can achieve the learning goals as 
Curriculum needs becauseRichards (2008) states that as foreign language 
learners, we should master the speaking skill in English as our priority. In this 
case, speaking skill is very crucial to be mastered for students because it will 
be used while communicating with the other people, especially with the native 
speaker. 
Refers to a preliminary study of the researcher in Al Irsyad Islamic 
Boarding School Bulaan Kamba that the students have some weaknesses in 
English learning moreover in their speaking skill with some reasons, as 
follows: 
a. Some of the students are not able to answer a question(s) from the 
teacher while the process of learning, 
b. Some of the students are not able to communicate in English whilethe 





c. Most students are not interested in learning English, then they lack of 
participation while doing discussion in the learning process. 
Therefore, the researcher is interested to apply an approach forEnglish 
learningespecially in terms of speaking skills. The approach is called Authentic 
Learning Activities. This study uses authentic learning activities as the medium 
to test students‟ English learning especially speaking skill in practicing the 
language in real-life situations. An idea comes from an expert Dr. Lam Bick 
Har (2013, p.1) says that “authentic learning activities is recommended as the 
best way of learning for students”. 
Authentic learning activities is the way that teachers can apply while the 
process of learning that brings the students to a real-life situation then they can 
solve the problem related to the learning in daily life. According to Har (2013), 
that Authentic learning means that learning by participating and working on 
real-world problems, it gives the opportunities of solving real-world problems 
and finding solutions. In this case, the students practice the skills and the 
knowledge that is relevant to real-life situations and they can learn it at the 
same time. Furthermore, authenticity is important to be applied in process of 
learning, because authenticity and real learning activities will make the 
knowledge and lesson can be applied easily based on students‟ experiences, 
which means that authenticity comes from students themselves and develop 
through their experience.  
In the line with these statements, Donovan, Bransford & Pallegrino (1999) 





explore, discuss and build meaningfully the concepts and relationships that 
involve real problems and projects that are relevant to students. The learning 
process will be effective when learning is focused on students, so students are 
actively involved and the teachers act asthe facilitator. Thus education is 
oriented to the needs of students who can be used as capital to be able to solve 
problems that occur in their daily life. 
Purnamasari(2014) notes that through learning that relates the events that 
are known to students with the materials to be discussed, so that thereappears 
continuity of knowledge because it starts with things that students already 
know in the surrounding environment. It is also supported by Santoso (2018) 
that during the authentic activities students had the opportunities to practice 
speaking in English in a meaningful way like communication in the real-world 
setting. 
The theory of the advantages of authentic learning activities in process of 
English learning is combined with this research. The theories which are used 
come from Vygotsky (2012) and Ormrod (2008). Vygotsky (2012) states that 
students should be allowed to engage in activities that they will face in the real 
world, and then Ormrod (2008) argues that authentic activities are activities 
described as tasks similar to those that students will eventually face outside the 
world. 
So that,by implementing the authentic learning acitivities with the authentic 
materials,authentic activities is almost important because it can create the focus 





more understand to the study. It is supported by Har(2013), that authentic 
learning blends the theories with practice. So that it brings students into real 
life and practice it in real situations. 
Pertaining to the explanation above authentic learning activities is helpful to 
raise and encourage students‟English learning especially speaking in practicing 
the language because they directly practice it in real life and do not make them 
feel bored anymore in English learning.AGood approach that teachers apply to 
the students will give a positive impact on the students themselves. If the 
teachers can not find the best approach in the teaching and learning process, 
then the aims toencourage students‟ English learningcannot be achieved too. 
So that, the researcher believed that authentic learning activities will help the 
teacher while teaching and learning process. 
Based on these phenomena, it can be seen that the approach that teachers 
applied while learning process in these school is less efficient which causes 
students to still lack and have some weaknesses in English learning especially 
speaking in practicing the language in the real-life. So that, the researcher is 
interested to test the extent to which authentic learning activities affects the 
students‟ English learning especially speaking in practicing the English 
language into the real life situation. Therefore, the writer conducts the research 
entitled “The Effect of Authentic Learning Activities Towards Students’ 







B. The Problem 
1. Identification of the Problem 
Based on the background of the problem above, the researcher 
found some problems as follows : 
a. Why are some ofstudents are not able to answer question(s) from the 
teacher while the process of learning? 
b. What are the factors that influence some students who are not able to 
communicate in English while the process of learning? 
c. Why are most students are not interested in English learning, then they 
lack participation while doing discussion in the learning process? 
2. Limitation of the Problem 
In this research, the researcher needs to limit the problem to be a 
specific problems. Thus, the problem of this research just focuses on 
students‟ English learning especially in their speaking skill at practicing the 
language in real life by using Authentic Learning Activities at ninth-grade 












3. Formulation of the Problem 
From those phenomena, the researcher would like to formulate the 
problems as follows : 
a. How is the students‟ English learning especially in speaking skill at 
practicing the language in real situationstaughtby using authentic 
learning activities at Al Irsyad Islamic Boarding School Bulaan 
Kamba? 
b. How is the students‟ English learning especially in speaking skill at 
practicing the language in real situationstaught without using authentic 
learning activities at Al Irsyad Islamic Boarding School Bulaan 
Kamba? 
c. Is there any significant difference in students‟ English learning 
especially in speaking skill in practicing the language in real 
situationsbetween those who are taught by using authentic learning 
activities and without it at Al Irsyad Islamic Boarding School Bulaan 
Kamba? 
 
C. Objective and Significanceof the Research 
1. Objectives of the Research 






a. To find out students‟ English learningthoughtby using authentic 
learning activitiesat Al Irsyad Islamic Boarding School Bulaan 
Kamba, 
b. To find out the students‟ English learning thoughtwithout using 
authentic learning activities at Al Irsyad Islamic Boarding School 
Bulaan Kamba, 
c. To find out whether there is or no any significant effect of using 
authentic learning activities toward students‟ English learning at Al 
Irsyad Islamic Boarding School Bulaan Kamba. 
2. Significance of the Research 
Related to the objectives of the research above, the significance of 
the research are as follows: 
a. To fulfill one requirement for the undergraduate degree of English 
Education Department of Education and teacher training faculty of 
State Islamic University of Sultan Syarif Kasim Riau. 
b. Theoretically, the researcher can absorb information from the research 
and test the learning approach of authentic learning activities toward 
students‟ English learning. 
c. The research findings are expected to be useful, especially for students 
and teachers of English at the ninth grade of Al Irsyad Islamic 
Boarding School Bulaan Kamba and also the researcher as a novice of 






D. Reason for Choosing the Title 
The reasons why the researcher is interested in carrying out this research is 
as follows : 
1. The topic of this research is relevant to the researcher as one of the 
students of the English Education Department. 
2. The topic of this research is not yet investigated by other previous 
researchers especially atthe Department of English Education in the 
State Islamic University of Sultan Syarif Kasim Riau. 
3. The researcher was able to carry out this research regarding the time. 
4. The location of this research facilitates the researcher in conducting the 
research. 
 
E. Definition of the Term 
In order to avoid misunderstanding and misinterpretation about the title of 
this research, then the researcher would like to explain the term used. 
1. Effect 
According to Subhash C. Kundu (2016), that effect is a change that 
is a result of an action or other cause. It can be concluded that effect is 
the response to some actions or results of actions that happened, which 
is a consequence of any act.  
2. Authentic learning activities 
According to Donovan, Bransford & Pallegrino(1999),that authentic 





discuss and build meaningfully the concepts and relationships that 
involve real problems and projects that are relevant to 
students.Authentic learning activities blendthe theory with the practice 
than any aimed at giving students usable knowledge should parallel the 
real world as closely as possible. 
3. English learning 
According to Comariah (2017, p.1) states that the English language 
becomes the most important of communication for humans. However, 
learning is the process of teaching and learning activitiesespecially 
speaking skill. According to Homby (cited in Hadriana, 2008, 
p.38),Speaking is the ability of the people to use the language in an 
ordinary one.It is a productive skill and the most crucial part of English 
that has become the bridge in the world of higher education, politics, 















REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. Authentic Learning Activities 
a. Definition of Authentic Learning Activities 
According to Ozverir & Herrington that Learning is a process of 
enculturation (Brown, et al., 1989a) where authentic activity and 
social interaction are the central components of learning (Brown, 
Collins, & Duguid, 1989b). Authentic Learning is a learning approach 
that develops authentic tasks and real-world problems and simulations 
that are closely related to the field under study (Nicaise, Gibney, & 
Crane, 2000, p.80; Santoso, p.102). Besides, authentic learning is 
making students learn meaningful by engaging them in relevant and 
real-world learning (Donovan, Bransford, & Pellegrino, 1999 cited in 
Sabin, 2018). 
Based on an expert Steve Revington states that authentic 
learning is intended to successfully interact with a community; by 
going out to interact with a community or the community coming into 
the student community to interact. That is why it is authentic. It is a 
quality outcome or product of significance that is intended for 
community consumption or betterment. Thus, the students are taking 
real-world issues and problems to solve them and developing 





According to Lave and Winger (1991) cited in Santoso that 
authentic learning activities as learning activities that are done by the 
students within real communities of practice then students can speak 
up inreal situations. In the other words, learning is through practice 
rather than from instructional teaching. This view is in line with the 
views of Heath and McLaughlin (1994, p.487),that assume an 
authentic activity as learning from experience. Authentic learning 
activities happen in the situation when there is a confluence between 
the students‟ situated experience and the disciplinary intentions 
supervised by a more knowledgeable and skilled member who 
practices the activity in genuine real-life situation (Mims, 2003; 
Tonchon, 2000; Santoso). 
In the line with these statements,Har (2013)argues that authentic 
learning activities mean that the learning happens in the real-world 
problem or the process of learning is participating in a real-life 
situation. It gives the students opportunities to solve the real-world 
problem then they can find the solution.Furthermore, authenticity is 
important to be applied in process of learning, because authenticity 
and real learning activities make the knowledge and lesson can be 
applied easily based on students‟ experiences, which means 
authenticity comes from the students themselves and develop through 
their experience. It is supported by Grimmett  in Har(2013) that 





process because the knowledge is formed based on awareness, 
experience, and reflection that can bring the learners to practice it in 
real-life situations. 
Authentic activities are any aimed at giving students usable 
knowledge that should parallel the real world as closely as possible, 
and the task that has real-world relevance (Herrington et al., 2003 
cited in Ozverir, Osam, Herrington, 2017, p.261). The activities that 
bring the students into real-world and real situation as their 
experiences also. So, authentic activities can create the focus for the 
whole course of study, the activity does not necessarily supplement 
the course, it can be the course (Herrrington, Reeves, Oliver, & Woo, 
2004 in Herington, 2015).According to Ozverir, Osam, &Herrington 
(2017, p.261), learning activities should be designed to be student-
centered, meaning-focused, and communicative with real-world 
relevance. 
From these theories above, it can be concluded that having real 
activities is important to make students more interested while proses 
of learning then they can practice the language as they can in real life 
situation because the authentic learning activities help the students 
practice the lesson in a real-life situation. Students do not only 
understand memorization facts in abstract or artificial situations 
designed by the teachers but also use the information in ways that are 





information that have been taught in their real-life situation then it will 
make connections to the world around them. 
b. Characteristics of Authentic Learning Activities 
Authentic learning has ten basic characteristics (Reeves, 
Herrington, & Oliver, 2002) are following:  
1) Authentic activities have real-world relevance 
Authentic activities have real-world relevance means that 
activities match the real-world tasks in practice rather than 
decontextualized or classroom-based tasks. 
2) Authentic activities are ill-defined, requiring students to define 
the tasks and sub-tasks needed to complete the activity 
The problem inherent in the activities isin this activity is 
not clear and open to several interpretations. The students must 
identify their unique assignment and sub-task to complete the 
main task. 
3) Authentic activities comprise complex tasks to be investigated by 
students over a sustained period time 
Activities are completed in days, weeks, and months rather 
than minutes or hours. They need time and other supporting 
resources. 
4) Authentic activities provide the opportunity for students to 






The task allows students to examine the problem from 
various theoretical and practical perspectives rather than just 
focus on one perspective on recourse to take it as a guidance to 
succeed. Thus, students candetect the relevant information 
fromirrelevant information based on the resources that students 
take as guidance. 
5) Authentic activities provide the opportunity to collaborate 
Collaboration is an integral part of the task, both in the 
course and the real world. According to Roschelle Behrend 
(1993), cited in Kats & Lesgold(1993), cited in Herrington(2015), 
that collaboration is not simply working together but also solving 
a problem or creating a product that could not have been 
completed independently. 
6) Authentic activities provide the opportunity to reflect 
The activities need to enable the students to make choices 
and can reflect the learning both individually and socially. 
7) Authentic activities can be integrated and applied across different 
subject areas and lead beyond domain-specific outcomes 
The activities encourage interdisciplinary perspectives and 








8) Authentic activities are seamless with assessment 
The assessment of activities is integrated with the main 
tasks in a way that reflects real-world assessments, rather than 
separating artificial assessments that are removed from the nature 
of the task.   
9) Authentic activities create polished products valuable in their own 
right rather than as preparation for something else 
Authentic activities make students can create products 
relate to the materials, the activities culminate in the the creation 
of entire product rather than an exercise or sub-step in preparation 
for something else. 
10) Authentic activities allow competing solutions and diversity of 
outcome 
The authentic activities allow a range and diversity of 
results that are open to several solutions that are related to original 
nature. 
From the explanation above means that authentic learning is 
bringing the students into real life and be natural. Authentic learning 
activities can be applied to the students by looking at the situation and 
condition of the students and environment, then make the learning 







c. The Importance of Authentic Learning Activities 
According to Har(2013), that there are several importance of 
authenticity in the learning process especially in English learning, that 
are: 
1) Authentic learning boosts motivation 
It is suggested that children have the natural drive to learn 
from the world that they are living in. They have strong 
motivation to understand, interact with, and even to change the 
world then it may give them experience because it will bring them 
into real live communication. 
2) Students learn better in the authentic learning environment 
Authentic learning best suits students‟ assorted learning 
styles in a large group and they learn with high effectiveness 
through an ecological approach, students make the use of real 
tools with real purposes, and then the students can make the real 
product also. 
3) Authentic learning prepares students for future career 
Changing world requires students to understand the global 
economy and thus the school provides students with the 
meaningful context in which students can learn to solve the 
problem by using different information sources as if they are in 






4) Authentic learning makes the concepts easier to be assimilated  
The Concept is the guidance for the teachers while doing the 
learning process when the new concept that learned before and 
connections to life experience are drawn. So, it is easier for 
students to learn when they are encouraged to investigate the 
topic on a personal level and more related to the social life of the 
students. 
5) Authentic learning blends theories with practice 
Students can be forgetful if they do not apply it to their life if 
they do not practice the lesson at the time. With exposure to the 
new context, application of the concepts in new settings, and 
participation in assorted learning activities, then students can 
remember concepts in mind firmly. 
2. The Concept of English Leaning and Speaking Skill 
a. English Learning 
According to Cambridge English Dictionary, that language is 
the way of communication by speaking, writing, or making signs in a 
way that can be understood by people, or any of the different ways of 
communication used in particular regions. However, Sahin; Secer; 
Erisen (2016) in Yusda (2019) state that the English language is 
related to English people and culture directly by the English language 
learners. Then Comariah (2017, p.1) states that the English language 





become the bridge in the world of higher educational, politics, tourism 
and other.   
Furthermore, Learning is an effort made to obtain the 
competencies, knowledge, skills, and attitudes needed in doing a job. 
Efforts to improve competence and the effectiveness of the learning 
process must always be done without stopping (Siswandi, 2019). 
Based on Hayati (2012) Learning is a process of teaching and learning 
activities such as transfer any knowledge and important information. 
In the line with these statements,Dai (2015, p.131) concludes 
that English learning is regarded both as a process through which 
students increase their English knowledge, develop their English skills 
and improve their ability to use English for real communication.So 
that, English learning is the process of students to encourage their 
ability and knowledge about English. 
b. Speaking Skill 
1) Definition of Speaking Skill 
According to Homby (cited in Hadriana, 2008, p.38), 
speaking is the ability of the people to use the language in an 
ordinary one. Chaney (1998) cited in Armasita (2017, p.8) 
supposed that speaking is the process of building and sharing 
meaning through the use of verbal and non-verbal symbols in a 





skills, speaking is the most important so that people who know a 
language are referred to as speakers of that language.  
Speaking is a productive skill and the most principal part of 
the English language. Students who are mastered in listening, 
writing and reading but they are lack in speaking skill, it means 
nothing because speaking is the main thing and the way to 
communicate with other people, the way to have a real situation 
with society. According to Thornbury (2011) states that speaking 
is very important in daily life and advise to learn to speak if 
someone wants to master a foreign language (Hartinah, 2019). 
Brown and Yule‟s framework in Jack Richards (2008) note that 
“talk as interaction, talk as a transaction, talk as performance” 
(Hartinah, 2019).  
Besides, Tarigan (1981) cited in Armasita (2017) argues that 
the main point of speaking is for communicating, so you have to 
convey the thinking and feeling effective then the speaker must 
understand the meaning to be communicated to make the listener 
understand what the speakers are talking about. It means that 
every people in the world have their speaking ability because 
speaking is an activity that you always do every time to 
communicate with other people in society. 
From the explanation above,the researcher concludes that 





express the ideas and feelings orally and the way to tell it into 
other people and make them understand about what you mean, 
that‟s why speaking skill is the most important skill in 
English.Speaking involved some skills such as vocabulary, 
pronunciation, accuracy, and fluency. So students need to master 
all those elements. Because as Foreign language students, students 
should master speaking skillsfor communicating with other people 
and make it their priority in Foreign language. 
2) The Function of Speaking Skill 
Speaking is one of the important parts of English skills that 
should be mastered by students besides reading, writing, and 
listening. Speaking skill is used to express an idea, someone 
feeling, thought, and it expresses spontaneously by orally by the 
speaker. According to Brown and Yule in Richard (2008),that 
there are three functions of speaking. “...three-part version of 
Brown and Yule‟s framework: talk as interaction: talk as a 
transaction: talk as performance.” Each of these speech activities 
is quite distinct in terms of form and function and requires 
different teaching approaches. 
a) Talk as interaction  
Speaking as interaction refers to the interaction which 
serves a basic social function. When every people meet, they 





setup a comfortable zone of interaction with others. In this 
case, the focus is more on the speaker and how they wish to 
presents themselves to each other. 
b) Talk as performance 
Speaking as performance refers to public speaking, it is a 
talk that transmits the information before audiencessuch as 
public announcements and speeches. Speaking as performance 
tends to be in form of monolog rather than dialogue, frequently 
take after a recognizable format and it is closer to written 
language than conversational language. 
c) Speaking as transaction 
Speaking as a transaction refers to the situation where the 
focus is on the message about what the speaker is said or 
achieved to make people understood clearly. 
3. Classroom Speaking Activities 
According to Armasita (2017),that many activities of 
speaking that can be applied for English learning which is currently 
in use fall at or near the communicative end of the communication 
continuum, as follows : 
a. Discussion  
In the learning process, some discussions just happen in the 
middle of the lesson. Discussion can provide some of the most 





the discussion is running up, the speaking spontaneously is 
working up, because while discussions the students will speak to 
each other to discuss and to get the point or conclusion from 
what they are discussing. 
b. Simulation and Role-Play 
Simulation and role-play are characteristics of authentic 
learning activities that students can practice the theory in a real-
life situation.Many students derive great benefit from simulation 
and role play. Students simulate a real-life encounter like an 
interview as if they were doing so in the real world, either as 
themselves in that meeting or taking on the role of a character 
different from themselves or with thoughts and feeling they do 
not necessarily share. Simulation and role-play can be used to 
encourage general oral fluency and to train the students for 
specific situations. 
Simulation and role-play also can be applied while students 
learn about procedure text, then the teacher prepares the real 
situation and asks students to find any information about it than 
practice it and explain the steps in English then they produce a 
product from these steps. 
c. Communication Games 
Games that are designed to provoke communication between 





to a partner to solve a puzzle, draw a picture, put things in the 
right order (describe and arrange), or find the similarities and 
differences between the pictures itself.  
4. Assessment of Speaking 
According to Ur (1996) cited in Comariah (2017) that the 
techniques of speaking test to analyze oral proficiency are as 
follows : 
a. Question and Answer 
In this test, the teacher and the students are involved in 
questions answer using the target language. The answer can be 
in short or long answers based on the questions asked.  
b. Monologue 
In this type of test, students are required to perform a 
speaking performance on a topic have given. 
c. Making dialogue 
A pair of students is given a topic and then they are expected 
to perform a speaking performance on the topic have given. 
d. Roleplays 
In this type, the teacher hands out a card role to the students. 
Each of the students gets a particular role to perform in a pair or 








It means that some students are divided into two groups pro 
and contra. They are given a topic and then ask each group to 





In this research, the researcher uses the role plays technique 
to test their speaking, because in this case, the researcher uses the 
authentic activities to the students, then the teacher gives a card 
about a product then students are asked to perform and explain it 
orally in pairs or groupsto conduct the speaking. 
The rating scale ranged between poor and good with symbols 
from 1 to 5 which taken from the criteria of assessment by David P. 
Harris which provides a rating scale for five criteria of the elements 
of speaking skill. The criteria are pronunciation, grammar, 




















5 (95-100) Has few traces of foreign language. 
4 (85-94) Always intelligible, though one is conscious of a definite accent. 
3 (75-84) 
Pronunciation problem necessities concentrated listening and occasionally 
lead to misunderstanding. 
2 (65-74) 
Very hard to understand because of pronunciation problem, most frequently 
be asked to repeat. 
1 Below 65 Pronunciation problem to serve as to make speech virtually unintelligible. 
2 Grammar 
5 (95-100) Make few (if any) noticeable errors of grammar and word order. 
4 (85-94) 
Occasionally makes grammatical and or word orders errors that do not, 
however obscure meaning. 
3 (75-84) 
Make frequent errors of grammar and word order, which occasionally obscure 
meaning. 
2 (65-74) 
Grammar and word order errors make comprehension difficult, must often 
rephrase sentence. 
1 Below 65 
Errors in grammar and word order, so, severe as to make speech virtually 
unintelligible. 
3 Vocabulary 
5 (95-100) The use of vocabulary and idioms is virtually that if native speaker. 
4 (85-94) 
Sometimes uses inappropriate terms and must rephrases ideas because of 
lexical and equities. 
3 (75-84) 
Frequently uses the wrong words conversation somewhat limited because of 
inadequate vocabulary. 
2 (65-74) 
Misuse of words and very limited vocabulary makes comprehension quite 
difficult. 
1 Below 65 
Vocabulary limitation so extreme as to make conversation virtually 
impossible. 
4 Fluency 
5 (95-100) Speech as fluent and efforts less as that of natve speaker. 
4 (85-94) Speed of sspeech seems to be slightly affected by language problem. 
3 (75-84) Speed and fluency are rather strongly affected by language problem. 
2 (65-74) Usually hesitant, often farced into silince by language limitation. 
1 Below 65 
Speech is so halting and fragmentary as to make conversation virtually 
impossible. 
5 Comprehension 
5 (95-100) Appears to understand everything wuthout difficulty. 
4 (85-94) 
Understand nearly everything at normal speed although occasionally 
repetition may be necessary. 
3 (75-84) 
Has great difficulty comprehend. Social conversation spoken slowly and with 
frequent repitition. 
2 (65-74) 
Has great difficulty comprehend. Social conversation spoken slowly and with 
frequent repetition. 





The researcher uses the scale range of score to conduct the 
speaking test for the students. The researcher gives the result for 
the students based on the given criteria. 
5. Procedure Text  
The procedure text is a text that is taught at ninth-grade 
students of Al Irsyad Islamic Boarding School Bulaan Kamba. The 
text should be comprehended by the students based on the certain 
aspects. Procedure text is a text is telling about the ways or steps of 
making/doing something. According to Astuti (2019), procedure 
text is a text that contains the direction or step-by-step instructions 
to do or do something such as the recipes, tutorials, and instructions 
of doing something. In implement this material, the students are 
prepared by the teacher of authentic material like Orange Juice, 
Milkshake, etc by the authentic activities that the students can 
practice the steps of making these products in reality and can 
present it also to their friends in front of the class. 
The purpose of procedure text is to tell the reader ho to do or 
make something. The information is presented in logical sequenced 
steps. Then, this text is also usually written in the present tense. 
The characteristics of the procedure text are using the 
imperative sentence patterns such as cut, do not mix, using active 
verbs such as turn, put, do, mix, etc., using connectives 
(Conjunction) to sort the activities such as while, then, etc., using 





accurate such as „‟Wait, for three minutes‟‟, 2 hours, and using the 
simple present tense. 
B. Relevant Research 
Syafi‟i(2017, p.12) says that relevant research is required to observe some 
previous researchers that conducted by other researchers in which they are 
relevant to our study. Thus, relevant research has essential points that help the 
researcher to avoid plagiarism toward the designs and findings of the previous 
researchers. 
There are some related researches that are relevance to authentic learning 
activities. First, a research conducted by Ildeniz Ozverir & Jan Herrington 
(2015), entitled “Authentic Activities in Language Learning : Bringing Real 
World Relevance to Classroom Activities”. Applying authentic learning 
activities while the process of learning to the English Preparatory School (EPS) 
Newsletter. This study using a variety of data collection methods such as 
surveys and interviews. Thus, the authentic task that was used in this study 
provided the studentswith the necessary and relevant conditions to be able to 
use the target language inauthentic contexts for authentic purposes and they 
have real-life situations.  
Second, the research conducted by Martha Nandari Santoso (2018) entitled 
“A Showcase of Authentic Learning Activities in an English as a Foreign 
Language Class”. The participants of this research were students of one EFL 
course at the English Education Program of a private university in Indonesia. 
Then the object of this research was authentic learning activities in an English 





students that make them confident and fluent in doing the activities and it also 
improves their speaking skill automatically because they directly doing the 
communicated with other people to get more information. 
Third, the research conducted by Ildeniz Ozverir, Ulker Vanci Osam,&Jan 
Herrington (2017) entitled “Investigating the Effects of Authentic Learning 
Activities on Foreign Language Learning: A Design-based Research 
Approach”. This research was implemented in three pre-university levels EFL 
classes in North Cyprus in two research cycles. The data were collected 
through semi-structured interviews, work samples, and observation. It used a 
design-based approach in this research. The result of this research was given 
positive impacts that the participants have the opportunities for authentic 
language that they can use the language used in the right way because they 
practice it while doing the activities in the learning process. 
Forth, the research conducted by Thomas C. Reeves, Jan Herrington & Ron 
Oliver (2014) entitled “Authentic Activity as a Model for Web-Based 
Learning”. There is increasing interest among higher education faculty in 
authentic activities as a basis for learning in web-based courses. The 
methodology focus on teaching and learning. Then, the findings are reported in 
references to the three specific research questions have listed. The data from 
interviews with course personnel and the web site analysis has been imported 
into the NUD*IST (Non-numerical Unstructured Data Indexing Searching and 
Theory-building) qualitative data analysis program to enable us to explore 
various themes and issues. Thus, that indicates that using authentic learning 





Fifth, the research conducted by Tian Luo, Alexander Murray, & Helen 
Crompton (2017) entitled “Designing Authentic Learning Activities to Train 
Pre-Service Teachers About Teaching Online”. In this research, 48 pre-service 
teachers use an online environment to engage in authentic practice as they 
develop online learning experiences for their future students. The methodology 
of this research was design-based research methodology, the researcher was 
involved in planning, designing, implementing, and evaluating. The object of 
this research was to design authentic learning activities. The result of this 
research was given positive impact on the participants, it engages in 
substantive conversation such as discussion and sharing of ideas and dialogue 
among participants. 
In the line with this relevance research, the researcher concludes that there 
are some similarities and differences between those research with this research. 
The similarities are the researcher also use authentic learning activities while 
doing the research, then it also effects students speaking skill and how they 
communicate with the other people during the activities. Furthermore, the 
differences are the participants of the research and the methodology of the 
research. In this research, the participants are the students of the ninth-grade of 
Islamic Boarding School Al Irsyad Bulaan Kamba and use experimental 
design. Then,this research tests the authentic learning activities on students‟ 








C. Operational Concept 
The operational concept is the concept of theories that guides the reader to 
avoid misunderstanding. According to Syafi‟i(2017), that operational concept 
are derived from related theoretical concepts on all of the variables that should 
be practically operated in academic writing a research paper. Furthermore. The 
variables to be investigated should be clear and empirical defined in simple 
words. There are two variables of this research; variable X and variable Y. 
Variable X is an independent variable, and variable Y is a dependent variable. 
In this research, variable X refers to Authentic Learning Activities, and 
variable Y refers to students‟ English learning especially speaking in practicing 
the language in real-life situations. Thus, the researcher determines some 
indicators of both variables as follows: 
1. The indicators of variable X Authentic Learning Activities 
Based on the basic characteristics of authentic learning from 
Herrington(1997); Herrington(2006); Herrington and Oliver(1995) in 
Ozlem Cnan Gungoren, (2015). The indicators of authentic learning as 
follows : 
a. Teachers prepare the authentic context for students such as bring 
them into a real situation based on the materials  
b. Teachers give authentic activities for students that can experience 
them in the real world. 
c. Teachers describe how a real practioner behaves in a real situation 
d. Teachers havea central role to encourage students‟ motivation to 





e. Teachers give authentic tasks to students in groups and ask them to 
do collaboration and then produce a creation of their work, and 
teachers as a facilitator in their work. 
f. Teachers give suggestion based on students situation 
g. Teachers prepare students for having good articulation in speech 
h. Teachers control the learning situation and relate it to real-world 
situation 
i. Teachers give authentic assessment into students‟ work. It will boost 
their motivation in learning because it relates to real assessment and 
real activities 
2. The Indicators of Variable Y Students’ English Learning 
According to Pratiwi (2013), that learning English as a foreign 
language needs a set of methods and processes. The process of learning 
is an important part to master a language, especially in speaking. In 
improving students speaking skill, the researcher needs to find some 
efforts then suitable and effective activities to be implemented in the 
process of English teaching and learning process. According to Van 
Duzer that students speaking skill and their habits have an impact on 
the success of any exchange. Students, as the speaker, needs to be able 
to anticipate and then produce the expected patterns of specific 
discourse situations. They must also need to choose the correct 
vocabulary to describe and explain that topic, rephrase or emphasize 
words to clarify the description, and use appropriate facial 





things which are included into indicators of good speaking skill, as 
follows : 
a. Producing sounds, stress patterns, rhythmic structure, and 
intonations of the language. 
b. Using grammar and structure accurately. 
c. Select vocabulary which is understandable and appropriate for the 
audience, the topic being discussed, and the setting in which the 
speech act occurs. 
d. Applying strategies to enhance comprehensibilities, such as 
emphasizing keywords and rephrasing. 
e. Using gestures or body language. 
f. Paying attention to the success of the interaction and adjusting 
components of speech such as vocabulary, rate of speech, and 
complexity of grammar and structure to maximize listener 
comprehension and involvement. 
 
D. Assumption and Hypothesis 
1. Assumption 
In this research, the researcher assumes that authentic learning 
activities may improve students‟ English learning especially speaking skill 








2. Hypothesis  
Based on the background of the problem above there researcher 
formulates two hypotheses as follows : 
Ho : There is no significant effect of authentic learning activities 
towards students‟ English learning especially in speaking 
skill of the ninth grade students at Al Irsyad Islamic Boarding 
School Bulaan Kamba. 
Ha : There is a significant effect of authentic learning activities 
towards students‟ English learning especially in speaking 
skill of the ninth grade students at Al Irsyad Islamic Boarding 



















METHOD OF THE RESEARCH 
 
A. The Research Design 
 This research is quantitative research by using experimental. 
According to Creswell (2012, p.299), that the experimental is test an idea 
(or practice or procedure) to determine whether it influences the outcome or 
the dependent variable. Gay and Airaisian (2000, p.367) say that 
experimental research is the type of research that can test the hypothesis for 
establishing cause and effect relationship. The design of this research would 
be the quasi-experimental design that is involved two groups; a control 
group and an experimental group. According to Cohen (2007, p.274) cited 
in Amini (2018), Quasi experiment is in a natural setting rather than the 
laboratory, but when the variable is isolated, controlled, and manipulated. In 
this quasi-experimental design, the experimental group is separated from the 
non-equivalent control group indicates that the experimental and control 
groups have not been equated by randomization. 
 So, to find out the effect of Authentic Learning Activities towards 
students‟ English learning especially in their speaking, the research design 
involved an experimental group and a control group. It means that an 







B. Time and Location of the Research 
 This research was conducted in the Covid-19 era by following the 
protocol of Covid-19. It isfrom October 2020 until December 2020and 
alsowas conductedat the ninth grade of Al Irsyad Islamic Boarding School 
Bulaan Kamba in West Sumatera. 
 
C. Subject and Object the Research 
 The subject of the research was the students of the 9
th
 Grade at Al 
Irsyad Islamic Boarding School Bulaan Kamba, while the object of this 
research is the effect of Authentic Learning Activities towards students‟ 
English learning especially in their speaking skill. 
 
D. Population and Sample of the Research 
1. Population 
 The population is the whole object of the research (Arikunto, 
2010, p.173). Pupulation is a region of generalization consisting of 
subjects or objects which has certain quantity and characteristics 
determined by researchers to be studied and then with concluded.  
 The population of this research was 9
th
gradeStudents‟ of Al 
Irsyad Islamic Boarding School Bulaan Kamba. The population consists 
of two classes which IX-A consists of 27 students and IX-B consists of 
27 students. The total number of students for this level is54 students. 






































2. Sample  
 According to Arikunto (2009),sample is a small proportion of a 
population selected for observation and analysis. In the line with the 
statement, the researcher concluded that the sample the large numbers 
that are population and the group that is investigated is a sample. 
 In this research, the researcher took the sample by using 
purposive sampling. According to Sugiyono (2010), Purposive sampling 
is the technique of choosing the sample based on th certain 
consideration.In doing the research, the researchergot the two classes as 
samples. The experimental dan control class was chosen based on the 
suggestion of the English teacher at the school.The data included in the 
following table: 
Table III.2 
The Total Sample of the NinthGrade Students atAl Irsyad Islamic Boarding 






























 Based on the table above, the results were class IX-A as 
experimental class consisted of 27 students, but only 23 students who 





because some reasons. and  IX-B as control class consisted of 27 
students, but also only 23 students who are following the test and be the 
sample because 4 students were absent because some reasons. So, the 
total sample of this research is46 students which are representative 
enough to be the sample of this research.  
 
E. The technique of Collecting Data 
 In the line of Kumar (2006, p. 212) states that data collection is the 
accumulation of specific evidence that is enable the researcher to properly 
analyze the result of activities by this research design and procedures. As 
experimental research, the researcher uses tests to collect the data. 
According to Ary et al (2006, p.201), test is a set of stimuli presented to an 
individualto elicit responses based onthe numerical scoresthat can be 
assigned. In this case, there are two kinds of tests that the researcher used to 
collect the data; Pre-test and Post-test. 
1. Pre-test 
 The pretest was given to all students both class IX-A and IX-Bat Al 
Irsyad Islamic Boarding School Bulaan Kamba. The test was conducted 
to know the students‟ English learning especially in their speaking skill 
while practicing the theory of the lesson before conducting the 
treatment. In this pretest, the researcher interviewed the IX-A andIX-B 
students while the activity of the learning process to assess students‟ 





asked them to tell and explain orally about a product that the teacher 
gave to them. 
2. Post-test 
 Posttest was given to the students (experimental and control class) 
at the last meeting in class IX A and IX B at Al Irsyad Islamic Boarding 
School Bulaan Kamba. This test was used to know the effect of using 
treatment given to the students of experimental class whether it affects 
or not in students English learning especially in their speaking skill 
while practicing it in a real situation. In this posttest, the researcher 
asked IX-A and IX-B students to tell and explain orally the product of 
the task that the teacher gove to them. The topic of the task was 
procedure text.For the experimental class (IX-A students), the teacher 
gove them some treatments and tricks then asks them to find the 
information about the steps by visiting the appropriate place to get real 
information and they can do communicate directly. After that, the 
students both IX-A and IX-B practice the procedure of how to make 
somethinguntil producing a product then explain the process of the 










F. Validity and Reliability of the Test 
1. Validity 
 The tests used to test students‟ English learning in their speaking 
skill while practicing it in the real situations should be valid and 
reliable.Frankel (2006) says that the validity depends on the amount and 
evidence there is support the interpretation writers wish to make 
concerning data they have been collected. There are three types of 
validity, they are; content validity, criterion-related validity, and 
construct validity. To know the validity of English learning in speaking 
skill at practicing the speaking skill, the researcher used content validity. 
Content validity is partly a matter of determining whether the content 
contained in an instrument is an adequate sample of content domains, 
which should be represented. Content validity refers to the content and 
format of the instrument. How appropriate the content of the format is. 
Thus, the researcher gave the test to the students based on the material 
that was studied by the students. The material of the test was taken from 
the textbook. 
2. Reliability  
According to Airisian (2000, p.169), that reliability is the degree to 
which a test consistently measures whatever it is measuring. The testing 
of students‟ English learning in speaking skill at practicing the material 
in a real situation must have reliability to get the same scores obtained 





(2003,p.20), that a reliability test is consistent and dependable. So, the 
reliability here is used to measure that the quality of the test score and 
consistency of the test.  
 
G. The technique of Data Analysis 
According to Bakri (2003), data analysis is the review process, 
sorting, and grouping of data to formulate working hypotheses and lifted it 
into conclusion or theories in the research findings.Marshall and Rossman 
(1999) state that data analysis is the process of bringing order, structure, and 
meaning to the means of collecting the data. 
In the line with the statements above, to analyze the effect of 
implementing Authentic Learning Activities in students‟ English learning 
especially in their speaking skill in practicing the languagein the lesson at 
Al Irsyad Islamic Boarding School Bulaan Kamba, the researcher used 
scores of pre-test and post-test of the experimental and control group. These 
scores were analyzed statistically. To analyze the data from the tests, the 
researcher used the category standard based on Arikunto (2009, p.245) as 
follows : 
Table III.3 
The category of students‟ speaking skill 
 
No Score Category 
1 80-100 Very good 
2 66-79 Good 
3 56-65 Enough 
4 40-55 Less 





The researcher analyzed the data by using a t-test. According to 
Hartono (2008, p.178), a T-test is used to know whether the result of the 
research is statistically significant.So, the researcher analyzed the data by 
using statistical software, Statistical Product and Service Solution (SPSS) 21 
version. The result of the t-test analysis could be seen on the SPSS output. 
1. Normality Test of Data 
 Before analyzing the data by using the t-test formula, the 
researcher had to find out the normality test of the data. The 
normality test of the data was analyzed by using Kolmogorov-
Smirnove technique with SPSS 21 version. 
 Analysis : 
 Ho : Population with normal distribution 
 Ha : Population with not normal distribution 
 If the probability > 0.05 Ho was accepted 




 N Minimum Maximum Mean Std. Deviation 
Post-Test Experiment 23 72 87 79,57 3,501 
Post-Test Control 23 68 82 74,13 4,546 




 Based on the table above, the mean score of post-test 
experimental group was 79.57, and the mean score of post-test 
control group was 74.13. The minimum of post-test experimental 





The maximum of post-test experimental group was 87, and the 
maximum of post-test control group was 82. The standard 
deviation of post-test experimental group was 3.501, and the 
standard deviation of post-test control group was 4.546. 
Table III.5 




 Based on the output of SPSS above, the test of normality 
post-test experiment by using Kolmogorov-Smirnov shows: Sig. 
was 0.031> 0.05. it means Ho was accepted or the data were 
normal. The test of normality post-test control by using 
Kolmogorov-Smirnov shows: Sig. was 0.100 > 0.05. it means Ho 





























Post-Test Experiment ,190 23 ,031 ,973 23 ,750 
Post-Test Control ,166 23 ,100 ,917 23 ,058 






CONCLUSION AND SUGGESTION 
 
A. The Conclusion 
This research used a quasi-experimental design. Based on the 
background of the problem, there were some problems, in which some of 
the students are not able to answer question(s) from the teacher while the 
process of learning and some of them are not able to communicate in 
English while the process of learning, then most of them were not interested 
in learning English, then they lack participation while doing discussion in 
the learning process.To solve the problems, the researcher used Authentic 
Learning Activities for helping students in increasing their English learning 
especially in speaking at practicing the language in real situations. 
This research was conducted to find out the students‟ English 
learningespecially in speaking at practicing the language in real situation 
taught by using Authentic Learning Activities and without using it, and to 
find out whether there is a significant difference of using Authentic 
Learning Activities on students‟ English learning especially in speaking 
skill at practicing the language in a real situation at Al Irsyad Islamic 
Boarding School Bulaan Kamba. 
Based on the data presentation and data analysis of studentsEnglish 





situation from control and experimental class, it showed that the result of 
students English learning especially in speaking skill at practicing the 
language in real situation taught by using Authentic Learning Activities is 
better than the students English learning especially in speaking skill at 
practicing the language in real situation taught without using Authentic 
Learning Activities. To analyze the data, the researcher adopted the 
independent sample T-Test formula by using SPSS 21 version. 
The researcher findings could answer the formulation of the 
problems presented in chapter I : 
a. The students‟English learning especially in speaking skill at 
practicing the language in real situations taught by using 
Authentic Learning Activities at Islamic Boarding School 
Bulaan Kamba was categorized into “Very Good” level (80-
100). 
b. The students‟English learning especially in speaking skill at 
practicing the language in real situations taught without using 
Authentic Learning Activities at Islamic Boarding School 
Bulaan Kamba was categorized into “Good” level (66-79). 
c. There was a significant difference in students‟English learning 
especially in speaking skill in practicing the language in real 
situations taught by using Authentic Learning Activities and 






B. The Suggestions 
Based on the research conclusion above, it is clear that Authentic 
Learning Activities give significant difference to students‟English learning 
especially in speaking skill at practicing the language in the real situation 
between students who were taught by using Authentic Learning Activities 
and without it. Therefore, the researcher would like to give some 
suggestions as follows : 
1. The Suggestion to the Teacher 
a. It is recommended to English teachers to use Authentic 
Learning Activities as the way to conduct the learning 
process, especially in the material of procedure text. 
b. The teacher is encouraged to develop their abilities to guide 
and construct creative learning for students. 
c. The teacher is encouraged to support the material/lesson with 
interesting media or strategies. 
2. The Suggestion to the Students  
a. The students should realize that English learning especially 
speaking is very important in their life, especially at the 








b. The students are encouraged to pay more attention to the 
lesson that has been explained by the teacher. 
c. The students are encouraged to do more practice to improve 
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Sekolah  : MTs TI Bulaan Kamba 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : IX 
(Sembilan)/Ganjil 
Alokasi Waktu          : 2 x 45 Menit  
Pertemuan                 : 1 & 2 
Sub Materi Pokok :Procedure Text (Definition, Example and Purpose) 
 
TUJUAN PEMBELAJARAN 
Setelah mengikuti proses pembelajaran menggunakan pendekatan pembelajaran 
Authentic Learning Activities peserta didik diharapkan dapat: Menggunakan 
Bahasa Inggris sehari-hari dari beberapa kosa kata yang berkaitan dengan tema 
procedure text (Definition, Example and Purpose) dan mampu menterjemahkan 
teks yang berkaitan dengan tema tersebut diatasdengan baik, serta memiliki nilai 
sikap yang religius, disiplin, tanggung jawab, gotong royong dan kemandirian. 
 
ALAT DAN MEDIA PEMBELAJARAN 
Alat dan Media 
Pembelajaran  :  
Koran, papan tulis, 
spidol, power point 
Sumber Belajar 
: 
Buku Guru dan Buku 
Siswa Kelas IX 
Bahasa Inggris, Think 
Globally Act Locally, 
Kementerian 
Pendidikan dan 













1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta 
untuk memimpin 
berdoa 
3. Ketua kelas diminta 
untuk menjelaskan 
1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta 
untuk memimpin berdoa 



















4. Guru menanyakan 
kesiapan peserta 
didik  dalam 
memulai kegiatan 
pembelajaran 
5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 




motivasi tentang apa 
yang dapat diperoleh 





kelasnya kepada Guru 
4. Guru menanyakan 
kesiapan peserta didik  
dalam memulai kegiatan 
pembelajaran 
5. Guru mengaitkan tema 
pembelajaran yang akan 
dilakukan dengan materi 
yang lalu  
6. Guru menyampaikan 
motivasi tentang apa 
yang dapat diperoleh 
(manfaat dan tujuan) 
dengan mempelajari 






















3. Peserta didik 








4. Peserta didik 
diminta untuk 
menulis kosa 
kata baru yang 
ada di buku  
 
Kegiatan Literasi 




2. Guru menuliskan 
judul materi 
dipapan tulis 
3. Peserta didik 







4. Peserta didik 
diminta untuk 
menulis kosa kata 








































bacaan kosa kata 
tersebut degan 
betul 
6. Peserta didik 
diminta untuk 
menemukan 
kosakata sulit  
Collaboration 










purpose dari teks 
procedure 









ada di buku 
paket 











Critical Thinking and 
Problem Solving 
5. Guru mengulangi 
lagi bacaan kosa 
kata tersebut degan 
betul 
6. Peserta didik 
diminta untuk 
menemukan 
kosakata sulit  
Collaboration 
7. Guru membahas 




8. Guru memberikan 
materi mengenai 
defenisi, example, 
dan purpose dari 
teks procedure 
9. Peserta didik 
dibagi menjadi 
beberapa kelompok 
10. Peserta didik 
diminta untuk 
menemukan koran 
atau majalah yang 
berisi teks 
procedure 
(minimal 5 buah 
teks perkelompok) 
dimanapun (baik 
itu di perpustakaan, 
di kantin sekolah, 
































































































12. Guru memberikan 
koreksi atau 
evaluasi terhadap 











13. Guru mengarahkan 
























































1. Peserta didik dan 
guru merangkum 
materi pelajaran 






























- Penilaian Sikap  : Observasi 
- Penilaian Pengetahuan : Tugas tertulis 
- Penilaian Keterampilan : Praktek 
1. Penilaian Sikap 
- Penilaian Observasi 
Penilaian observasi berdasarkan pengamatan sikap dan perilaku peserta didik 
sehari-hari, baik terkait dalam proses pembelajaran maupun secara umum. 












BS JJ TJ DS 
1 … 75 75 50 75 275 68,75 
C 
2 … ... ... ... ... ... ... ... 
 
Keterangan : 
• BS : Bekerja Sama 
• JJ : Jujur 
• TJ : Tanggun Jawab 
• DS : Disiplin 
 
Catatan : 
1. Aspek perilaku dinilai dengan kriteria: 
100  = Sangat Baik 
75 = Baik 
50  = Cukup 
25  = Kurang 
2. Skor maksimal = jumlah sikap yang dinilai dikalikan jumlah kriteria = 100 
x 4 = 400 
3. Skor sikap = jumlah skor dibagi jumlah sikap yang dinilai = 275 : 4 = 68,75 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
4. Format di atas dapat diubah sesuai dengan aspek perilaku yang ingin dinilai 
 
- Penilaian Diri 
Seiring dengan bergesernya pusat pembelajaran dari guru kepada peserta didik, 
maka peserta didik diberikan kesempatan untuk menilai kemampuan dirinya 





menjelaskan terlebih dahulu tujuan dari penilaian diri ini, menentukan 
kompetensi yang akan dinilai, kemudian menentukan kriteria penilaian yang 
akan digunakan, dan merumuskan format penilaiannya Jadi, singkatnya format 
penilaiannya disiapkan oleh guru terlebih dahulu. Berikut Contoh format 
penilaian : 




















Saya ikut serta dalam 
membuat kesimpulan hasil 
diskusi kelompok. 
50  
4 ... 100  
 
Catatan : 
1. Skor penilaian Ya = 100 dan Tidak = 50 
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 4 x 100 = 
400 
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (250 : 400) x 
100 = 62,50 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 

















2. Penilaian Pengetahuan 
 












Sangat memahami 5 4 
Memahami 4 3 










Struktur teks yang digunakan 
sangat runtut 
5 4 
Struktur teks yang digunakan runtut 4 3 






















Sangat variatif dan tepat 5 4 
Variatif dan tepat 4 3 


















Pilihan tata bahasa sangat tepat 5 4 
Pilihan tata bahasa tepat 4 3 















3. Penilaian Keterampilan 
 
a. Penilaian Presentasi 
 
Nama peserta didik: ________     Kelas: _____ 
 




Organisasi presentasi (pengantar, isi, 
kesimpulan) 
  
2. Isi presentasi (kedalaman, logika)   
3. Koherensi dan kelancaran berbahasa   
4. Bahasa:   





 Tata Bahasa   
 Perbendaharaan kata   
5. 
Penyajian (tatapan, ekspresi wajah, bahasa 
tubuh) 
  
Skor yang dicapai   
Skor maksimum 10 
Keterangan: 
Baik mendapat skor 2 
Kurang baik mendapat skor 1 
 
 
b. Rubrik untuk Penilaian Unjuk Kerja 
AKTIVITAS 
KRITERIA 













dan tidak lancar 





























Tidak lancar, topik 
kurang jelas, dan 
tidak menggunakan 
slide presentasi 
























tercapai, struktur dan 
unsure kebahasaan 














MAHIR mendapat skor 3 
MEMUASKAN mendapat skor 2 
TERBATAS mendapat skor 1 
 












Hampir sempurna 5 4 





























Hampir sempurna 5 4 

























Sangat lancar 5 4 
Lancar 4 3 
Cukup lancar 3 2 
Kurang lancar Sangat tidak 
lancar 
2 1 





Sangat tepat 5 4 
Tepat 4 3 
Cukup tepat 3 2 
Kurang tepat Hampir 
tidak tepat 
2 1 







No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
 
     Bulaan Kamba, 16 Oktober 2020 
Mengetahui  Mengetahui    
    Guru Pamong  Mahasiswa Peneliti 
         
    
  






























Sekolah  : MTs TI Bulaan Kamba 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : IX (Sembilan)/Ganjil 
Alokasi Waktu : 1 x 45 Menit  
Pertemuan                   : 3 
Sub Materi Pokok :Procedure Text (Generic Structure & Language Features) 
 
TUJUAN PEMBELAJARAN 
Setelah mengikuti proses pembelajaran menggunakan pendekatan pembelajaran 
Authentic Learning Activities peserta didik diharapkan dapat: Mampu memahami 
materi pembelajaran berkaitan dengan tema teks procedure (Generic Structure & 
Language Features) dan menggunakan Bahasa Inggris sehari-hari dari beberapa 
kosa kata yang berkaitan dengan tema procedure text dan juga mampu 
menterjemahkan teks yang berkaitan dengan tema tersebut diatasdengan baik, serta 
memiliki nilai sikap yang religius, disiplin, tanggung jawab, gotong royong dan 
kemandirian. 
 
ALAT DAN MEDIA PEMBELAJARAN 
Alat dan Media 
Pembelajaran  :  
Sebuah produk, 




Buku Guru dan Buku 
Siswa Kelas IX 
Bahasa Inggris, Think 
Globally Act Locally, 
Kementerian 
Pendidikan dan 























1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta 
untuk memimpin 
berdoa 





4. Guru menanyakan 
kesiapan peserta 
didik  dalam 
memulai kegiatan 
pembelajaran 
5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 




motivasi tentang apa 
yang dapat diperoleh 





1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta  
untuk memimpin 
berdoa 





4. Guru menanyakan 
kesiapan peserta 
didik  dalam memulai 
kegiatan 
pembelajaran 
5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 
dengan materi yang 
lalu  
6. Guru menyampaikan 
motivasi tentang apa 
yang dapat diperoleh 
(manfaat dan tujuan) 
dengan mempelajari 



































3. Peserta didik 








4. Peserta didik 
diminta untuk 
menulis kosa 
kata baru yang 
ada di buku  




bacaan kosa kata 
tersebut degan 
betul 
6. Peserta didik 
diminta untuk 
menemukan 
kosakata sulit  
Collaboration 










features dari teks 
Kegiatan Literasi 








3. Peserta didik 








4. Peserta didik 
diminta untuk 
menulis kosa 
kata baru yang 
ada di buku  







6. Peserta didik 
diminta untuk 
menemukan 
kosakata sulit  
Collaboration 












































































ada di buku 
paket 





dari teks yang 
didapat. 



































sebuah produk  



























































































































































































































   45 Menit 
PENILAIAN 
- Penilaian Sikap  : Observasi 
- Penilaian Pengetahuan : Tugas tertulis 
- Penilaian Keterampilan : Praktek 
 
4. Penilaian Sikap 
- Penilaian Observasi 
Penilaian observasi berdasarkan pengamatan sikap dan perilaku peserta didik 
sehari-hari, baik terkait dalam proses pembelajaran maupun secara umum. 












BS JJ TJ DS 
1 … 75 75 50 75 275 68,75 
C 
2 … ... ... ... ... ... ... ... 
 
Keterangan : 
• BS : Bekerja Sama 
• JJ : Jujur 
• TJ : Tanggun Jawab 










1. Aspek perilaku dinilai dengan kriteria: 
100  = Sangat Baik 
75 = Baik 
50  = Cukup 
25  = Kurang 
2. Skor maksimal = jumlah sikap yang dinilai dikalikan jumlah kriteria = 100 
x 4 = 400 
3. Skor sikap = jumlah skor dibagi jumlah sikap yang dinilai = 275 : 4 = 68,75 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
5. Format di atas dapat diubah sesuai dengan aspek perilaku yang ingin dinilai 
 
- Penilaian Diri 
Seiring dengan bergesernya pusat pembelajaran dari guru kepada peserta didik, 
maka peserta didik diberikan kesempatan untuk menilai kemampuan dirinya 
sendiri. Namun agar penilaian tetap bersifat objektif, maka guru hendaknya 
menjelaskan terlebih dahulu tujuan dari penilaian diri ini, menentukan 
kompetensi yang akan dinilai, kemudian menentukan kriteria penilaian yang 
akan digunakan, dan merumuskan format penilaiannya Jadi, singkatnya format 
penilaiannya disiapkan oleh guru terlebih dahulu. Berikut Contoh format 
penilaian : 
 




















Saya ikut serta dalam 
membuat kesimpulan hasil 
diskusi kelompok. 
50  










1. Skor penilaian Ya = 100 dan Tidak = 50 
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 4 x 100 = 
400 
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (250 : 400) x 
100 = 62,50 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
5. Format di atas dapat juga digunakan untuk menilai kompetensi pengetahuan 
dan keterampilan 
 
5. Penilaian Pengetahuan 












Sangat memahami 5 4 
Memahami 4 3 














Struktur teks yang digunakan runtut 4 3 


























Sangat variatif dan tepat 5 4 
Variatif dan tepat 4 3 















Pilihan tata bahasa sangat tepat 5 4 
Pilihan tata bahasa tepat 4 3 























6. Penilaian Keterampilan 
 
d. Penilaian Presentasi 
 
Nama peserta didik: ________     Kelas: _____ 




Organisasi presentasi (pengantar, isi, 
kesimpulan) 
  
2. Isi presentasi (kedalaman, logika)   
3. Koherensi dan kelancaran berbahasa   
4. Bahasa:   
 Ucapan   
 Tata Bahasa   
 Perbendaharaan kata   
5. 
Penyajian (tatapan, ekspresi wajah, bahasa 
tubuh) 
  
Skor yang dicapai   
Skor maksimum 10 
Keterangan: 
Baik mendapat skor 2 


















e. Rubrik untuk Penilaian Unjuk Kerja 
AKTIVITAS 
KRITERIA 













dan tidak lancar 





























Tidak lancar, topik 
kurang jelas, dan 
tidak menggunakan 
slide presentasi 





















tercapai, struktur dan 
unsure kebahasaan 




















MAHIR mendapat skor 3 
MEMUASKAN mendapat skor 2 
TERBATAS mendapat skor 1 
 













Hampir sempurna 5 4 

























Hampir sempurna 5 4 





























Sangat lancar 5 4 
Lancar 4 3 
Cukup lancar 3 2 
Kurang lancar Sangat tidak 
lancar 
2 1 





Sangat tepat 5 4 
Tepat 4 3 
Cukup tepat 3 2 
Kurang tepat Hampir 
tidak tepat 
2 1 



















No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
 
     Bulaan Kamba, 30 Oktober 2020 
Mengetahui  Mengetahui    
    Guru Pamong  Mahasiswa Peneliti 
         
    
  























Sekolah  : MTs TI Bulaan Kamba 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : IX (Sembilan)/Ganjil 
Alokasi Waktu : 1 x 45 Menit  
Pertemuan                   : 4 
Sub Materi Pokok :Procedure Text (Opening & Closing of Procedure Text Performance) 
 
TUJUAN PEMBELAJARAN 
Setelah mengikuti proses pembelajaran menggunakan pendekatan pembelajaran 
Authentic Learning Activities peserta didik diharapkan dapat: Mampu memahami 
materi pembelajaran berkaitan dengan tema teks procedure (Opening & Closing of 
Procedure Text Performance) dan menggunakan Bahasa Inggris sehari-hari dari 
beberapa kosa kata yang berkaitan dengan procedure text dan juga mampu 
menterjemahkan teks yang berkaitan dengan tema tersebut diatasdengan baik, serta 
memiliki nilai sikap yang religius, disiplin, tanggung jawab, gotong royong dan 
kemandirian. 
 
ALAT DAN MEDIA PEMBELAJARAN 
Alat dan Media 
Pembelajaran  :  
Sebuah produk, 




Buku Guru dan Buku 
Siswa Kelas IX 
Bahasa Inggris, Think 
Globally Act Locally, 
Kementerian 
Pendidikan dan 























1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas 
diminta untuk 
memimpin berdoa 






4. Guru menanyakan 
kesiapan peserta 
didik  dalam 
memulai kegiatan 
pembelajaran 








apa yang dapat 
diperoleh (manfaat 





1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta  
untuk memimpin 
berdoa 





4. Guru menanyakan 
kesiapan peserta 
didik  dalam memulai 
kegiatan 
pembelajaran 
5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 
dengan materi yang 
lalu  
6. Guru menyampaikan 
motivasi tentang apa 
yang dapat diperoleh 
(manfaat dan tujuan) 
dengan mempelajari 























































3. Peserta didik 
diminta untuk 
menulis kosa 












5. Peserta didik 
diminta untuk 
menemukan 


























ada di buku 
paket 
3. Peserta didik 
diminta untuk 
menulis kosa 











5. Peserta didik 
diminta untuk 
menemukan 
kosakata sulit  
Collaboration 



































































































































depan kelas  






























































































































   45 Menit 
PENILAIAN 
- Penilaian Sikap  : Observasi 
- Penilaian Pengetahuan : Tugas tertulis 
- Penilaian Keterampilan : Praktek 
4. Penilaian Sikap 
- Penilaian Observasi 
Penilaian observasi berdasarkan pengamatan sikap dan perilaku peserta didik 
sehari-hari, baik terkait dalam proses pembelajaran maupun secara umum. 











BS JJ TJ DS 
1 … 75 75 50 75 275 68,75 
C 
2 … ... ... ... ... ... ... 
... 
Keterangan : 
• BS : Bekerja Sama 
• JJ : Jujur 
• TJ : Tanggun Jawab 








1. Aspek perilaku dinilai dengan kriteria: 
100  = Sangat Baik 
75 = Baik 
50  = Cukup 
25  = Kurang 
2. Skor maksimal = jumlah sikap yang dinilai dikalikan jumlah kriteria = 100 
x 4 = 400 
3. Skor sikap = jumlah skor dibagi jumlah sikap yang dinilai = 275 : 4 = 68,75 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
5. Format di atas dapat diubah sesuai dengan aspek perilaku yang ingin dinilai 
 
- Penilaian Diri 
Seiring dengan bergesernya pusat pembelajaran dari guru kepada peserta didik, 
maka peserta didik diberikan kesempatan untuk menilai kemampuan dirinya 
sendiri. Namun agar penilaian tetap bersifat objektif, maka guru hendaknya 
menjelaskan terlebih dahulu tujuan dari penilaian diri ini, menentukan 
kompetensi yang akan dinilai, kemudian menentukan kriteria penilaian yang 
akan digunakan, dan merumuskan format penilaiannya Jadi, singkatnya format 
penilaiannya disiapkan oleh guru terlebih dahulu. Berikut Contoh format 
penilaian : 
 




















Saya ikut serta dalam 
membuat kesimpulan hasil 
diskusi kelompok. 
50  










1. Skor penilaian Ya = 100 dan Tidak = 50 
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 4 x 100 = 
400 
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (250 : 400) x 
100 = 62,50 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
5. Format di atas dapat juga digunakan untuk menilai kompetensi pengetahuan 
dan keterampilan 
 
5. Penilaian Pengetahuan 












Sangat memahami 5 4 
Memahami 4 3 














Struktur teks yang digunakan runtut 4 3 


























Sangat variatif dan tepat 5 4 
Variatif dan tepat 4 3 















Pilihan tata bahasa sangat tepat 5 4 
Pilihan tata bahasa tepat 4 3 























6. Penilaian Keterampilan 
 
a. Penilaian Presentasi 
 
Nama peserta didik: ________     Kelas: _____ 




Organisasi presentasi (pengantar, isi, 
kesimpulan) 
  
2. Isi presentasi (kedalaman, logika)   
3. Koherensi dan kelancaran berbahasa   
4. Bahasa:   
 Ucapan   
 Tata Bahasa   
 Perbendaharaan kata   
5. 
Penyajian (tatapan, ekspresi wajah, bahasa 
tubuh) 
  
Skor yang dicapai   
Skor maksimum 10 
Keterangan: 
Baik mendapat skor 2 
Kurang baik mendapat skor 1 
 
g. Rubrik untuk Penilaian Unjuk Kerja 
AKTIVITAS 
KRITERIA 










Role Play Membaca script, 
kosakata terbatas, 

































Tidak lancar, topik 
kurang jelas, dan 
tidak menggunakan 
slide presentasi 





















tercapai, struktur dan 
unsure kebahasaan 














MAHIR mendapat skor 3 
MEMUASKAN mendapat skor 2 

























Hampir sempurna 5 4 

























Hampir sempurna 5 4 





























Sangat lancar 5 4 
Lancar 4 3 
Cukup lancar 3 2 
Kurang lancar Sangat tidak 
lancar 
2 1 





Sangat tepat 5 4 
Tepat 4 3 
Cukup tepat 3 2 
Kurang tepat Hampir 
tidak tepat 
2 1 
Tidak tepat 1  
 
Skor Penilaian 
No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
      Bulaan Kamba, 06 November 2020 
Mengetahui  Mengetahui    
    Guru Pamong  Mahasiswa Peneliti 
    
    
  









Sekolah  : MTs TI Bulaan Kamba 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester : IX (Sembilan)/Ganjil 
Alokasi Waktu : 2 x 45 Menit  
Pertemuan                   : 5 dan 6 
Sub Materi Pokok :Procedure Text (Practice all sub materials) 
 
TUJUAN PEMBELAJARAN 
Setelah mengikuti proses pembelajaran menggunakan pendekatan pembelajaran 
Authentic Learning Activities peserta didik diharapkan dapat: Mampu memahami 
materi pembelajaran berkaitan dengan tema teks procedure dan menggunakan 
Bahasa Inggris sehari-hari dari beberapa kosa kata yang berkaitan dengan tema 
procedure text dan juga mampu menterjemahkan teks yang berkaitan dengan tema 
tersebut diatasdengan baik, serta memiliki nilai sikap yang religius, disiplin, 
tanggung jawab, gotong royong dan kemandirian. 
 
ALAT DAN MEDIA PEMBELAJARAN 
Alat dan Media 
Pembelajaran  :  
Sebuah produk, 




Buku Guru dan Buku 
Siswa Kelas IX 
Bahasa Inggris, Think 
Globally Act Locally, 
Kementerian 
Pendidikan dan 























1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta 
untuk memimpin 
berdoa 
3. Ketua kelas diminta 
untuk menjelaskan 
kehadiran anggota 
kelasnya kepada Guru 
4. Guru menanyakan 




5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 
dengan materi yang 
lalu  
6. Guru menyampaikan 
motivasi tentang apa 
yang dapat diperoleh 
(manfaat dan tujuan) 
dengan mempelajari 
materi tersebut dalam 
kehidupan sehari-hari  
1. Guru membuka 
pelajaran dengan 
memberi salam 
2. Ketua kelas diminta  
untuk memimpin 
berdoa 





4. Guru menanyakan 
kesiapan peserta 
didik  dalam memulai 
kegiatan 
pembelajaran 
5. Guru mengaitkan 
tema pembelajaran 
yang akan dilakukan 
dengan materi yang 
lalu  
6. Guru menyampaikan 
motivasi tentang apa 
yang dapat diperoleh 
(manfaat dan tujuan) 
dengan mempelajari 



























2. Peserta didik 
diminta untuk 
menulis kosa kata 
baru yang masih 









2. Peserta didik 
diminta untuk 
menulis kosa 
kata baru yang 























Critical Thinking and 
Problem Solving 
3. Guru mengulangi 




4. Guru membahas 




















ada di buku paket 




































procedre teks  








sebuah produk  











































































teks procedure .  
 
Communication 




peserta didik  














































































































1. Peserta didik dan 
guru merangkum 
materi pelajaran 








































   45 Menit 
PENILAIAN 
- Penilaian Sikap  : Observasi 
- Penilaian Pengetahuan : Tugas tertulis 
- Penilaian Keterampilan : Praktek 
4. Penilaian Sikap 
- Penilaian Observasi 
Penilaian observasi berdasarkan pengamatan sikap dan perilaku peserta didik 
sehari-hari, baik terkait dalam proses pembelajaran maupun secara umum. 


















BS JJ TJ DS 
1 … 75 75 50 75 275 68,75 
C 
2 … ... ... ... ... ... ... ... 
 
Keterangan : 
• BS : Bekerja Sama 
• JJ : Jujur 
• TJ : Tanggun Jawab 
• DS : Disiplin 
 
Catatan : 
1. Aspek perilaku dinilai dengan kriteria: 
100  = Sangat Baik 
75 = Baik 
50  = Cukup 
25  = Kurang 
2. Skor maksimal = jumlah sikap yang dinilai dikalikan jumlah kriteria = 100 
x 4 = 400 
3. Skor sikap = jumlah skor dibagi jumlah sikap yang dinilai = 275 : 4 = 68,75 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 
5. Format di atas dapat diubah sesuai dengan aspek perilaku yang ingin dinilai 
 
- Penilaian Diri 
Seiring dengan bergesernya pusat pembelajaran dari guru kepada peserta didik, 
maka peserta didik diberikan kesempatan untuk menilai kemampuan dirinya 
sendiri. Namun agar penilaian tetap bersifat objektif, maka guru hendaknya 
menjelaskan terlebih dahulu tujuan dari penilaian diri ini, menentukan 
kompetensi yang akan dinilai, kemudian menentukan kriteria penilaian yang 
akan digunakan, dan merumuskan format penilaiannya Jadi, singkatnya format 
























250 62,50 C 
2 






Saya ikut serta dalam 
membuat kesimpulan hasil 
diskusi kelompok. 
50  
4 ... 100  
 
Catatan : 
1. Skor penilaian Ya = 100 dan Tidak = 50 
2. Skor maksimal = jumlah pernyataan dikalikan jumlah kriteria = 4 x 100 = 
400 
3. Skor sikap = (jumlah skor dibagi skor maksimal dikali 100) = (250 : 400) x 
100 = 62,50 
4. Kode nilai / predikat : 
75,01 – 100,00 = Sangat Baik (SB) 
50,01 – 75,00 = Baik (B) 
25,01 – 50,00  = Cukup (C) 
00,00 –  25,00 = Kurang (K) 






















6. Penilaian Pengetahuan 












Sangat memahami 5 4 
Memahami 4 3 














Struktur teks yang digunakan runtut 4 3 






















Sangat variatif dan tepat 5 4 




















Pilihan tata bahasa sangat tepat 5 4 
Pilihan tata bahasa tepat 4 3 














7. Penilaian Keterampilan 
 
a. Penilaian Presentasi 
Nama peserta didik: ________     Kelas: _____ 




Organisasi presentasi (pengantar, isi, 
kesimpulan) 
  
2. Isi presentasi (kedalaman, logika)   
3. Koherensi dan kelancaran berbahasa   
4. Bahasa:   





 Tata Bahasa   
 Perbendaharaan kata   
5. 
Penyajian (tatapan, ekspresi wajah, bahasa 
tubuh) 
  
Skor yang dicapai   
Skor maksimum 10 
Keterangan: 
Baik mendapat skor 2 
Kurang baik mendapat skor 1 
 
i. Rubrik untuk Penilaian Unjuk Kerja 
AKTIVITAS 
KRITERIA 













dan tidak lancar 





























Tidak lancar, topik 
kurang jelas, dan 
tidak menggunakan 
slide presentasi 

























tercapai, struktur dan 
unsure kebahasaan 















MAHIR mendapat skor 3 
MEMUASKAN mendapat skor 2 
TERBATAS mendapat skor 1 
 












Hampir sempurna 5 4 

























Hampir sempurna 5 4 




























Sangat lancar 5 4 
Lancar 4 3 
Cukup lancar 3 2 
Kurang lancar Sangat tidak 
lancar 
2 1 





Sangat tepat 5 4 
Tepat 4 3 
Cukup tepat 3 2 
Kurang tepat Hampir 
tidak tepat 
2 1 
Tidak tepat 1  
 
Skor Penilaian 
No. Huruf Rentang angka 
1. Sangat Baik (A) 86-100 
2. Baik (B) 71-85 
3. Cukup (C) 56-70 
4. Kurang (D) ≤ 55 
     Bulaan Kamba, 04 Desember 2020 
Mengetahui  Mengetahui    
    Guru Pamong  Mahasiswa Peneliti 























MATA PELAJARAN BAHASA INGGRIS 
MTsS TI AL IRSYAD ISLAMIC BOARDING SCHOOL BULAAN KAMBA 
KUBANG PUTIAH, KECAMATAN BANUHAMPU, KABUPATEN AGAM, PROVINSI SUMATERA BARAT 
 
 
SatuanPendidikan : MTsS TI Al Irsyad Bulaan Kamba 
MataPelajaran : BahasaInggris  
Kelas/Semester : IX/Ganjil 
TahunPelajaran : 2020/2021 
 
Kompetensi Inti    :  
 
KI 1: Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya  
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya terkait fenomena dan kejadian yang tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi dan membuat), dan ranah 
abstrak (menulis, membaca, menghitung, menggambar, dan mengarang)sesuai dengan yang dipelajari di sekolah dan sumber lain yang 





















fungsi sosial dari 
ungkapan harapan 








4.1    Menyusun teks 












struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks 
Teks lisan dan tulis 
untuk mengucapkan (a) 
harapan atau doa dan (b) 
ucapan selamat atas 
suatu kebahagiaan dan 







guru dan teman 
Struktur teks  
(ungkapan hafalan, 
tidak perlu dijelaskan 
tata bahasanya) 
a. I hope everything is 
fine. I hope so., dan 
semacamnya. 
b. I got the first price 
of Speech Contest. 
Congratulations. 
I’m happy for you. 




(1) Kosa kata: hope, so, 
Congratulations! 
happy for you. 
(2) Tata bahasa: will, 
Masing-masing menggunakan prosedur 
yang sama 
Mengamati 
 Terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain mengucapkan (a) 
harapan atau doa dan (b) ucapan 
selamat atas suatu kebahagiaan dan 
prestasi, serta responnya dalam 
bahasa Inggris, bahasa Indonesia, 
dan bahasa lain (keteladanan), 
dengan unsur kebahasaan yang 
dapat menjaga hubungan 
interpersonal. 
 Mencontoh keteladanan tersebut 
dengan mengucapkan (a) harapan 
atau doa dan (b) ucapan selamat 
atas suatu kebahagiaan dan prestasi 
serta meresponnya, dalam bahasa 
Inggris dan bahasa lainnya, dengan 
unsur kebahasaan yang dapat 
menjaga hubungan interpersonal. 
 
Menanya 
Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
ungkapan (a) harapan atau doa dan (b) 
ucapan selamat atas suatu kebahagiaan 
dan prestasi, serta responnya, dalam 
bahasa Inggris dengan yang ada dalam 
 Tingkat ketercapaian 
fungsi sosial (a) ucapan 
harapan atau doa dan 
(b) ucapan selamat, 
serta responnya. 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks (a) 
ucapan harapan atau 
doa dan (b) ucapan 
selamat, serta 
responnya. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap santun, peduli, 
dan percaya diri yang 
menyertai (a) ucapan 
harapan atau doa dan 





 Terhadap kesungguhan 
siswa dalam proses 
















































dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal   
(4) Ucapan, tekanan 
kata, intonasi,  
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan. 
Topik 
Berbagai hal terkait 
dengan interaksi 
antara guru dan siswa 
selama proses 
pembelajaran, di 




perilaku santun dan 
peduli.  
 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat 




 Mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
mengucapkan (a) harapan atau doa 
dan (b) ucapan selamat atas suatu 
kebahagiaan dan prestasi serta 
responnya dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
 Menirukan contoh-contoh interaksi 
dengan mengucapkan (a) harapan 
atau doa dan (b) ucapan selamat 
atas suatu kebahagiaan dan 
prestasi, serta responnya dalam 
bahasa Inggris dengan ucapan, 
tekanan kata, intonasi, dan sikap 
yang benar. 
 Dengan bimbingan dan arahan 
guru, mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan 
unsur kebahasaan) interaksi 
mengucapkan (a) harapan atau doa 
dan (b) ucapan selamat atas suatu 
kebahagiaan dan prestasi, serta 
responnya. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris untuk 




komunikasi di dalam 
dan di luar kelas. 
 Penilaian diri 
Pernyataan siswa secara 
tertulis dalam jurnal 
belajar sederhana bahasa 
Indonesia tentang 
pengalaman belajar 
berinteraksi dengan (a) 
ucapan harapan atau doa 





 Tes Tertulis 
Membaca dan menulis 
teks yang menuntut 
pemahaman dan 
kemampuan 
menghasilkan teks yang 
di dalamnya termasuk 
tindakan (a) 
mengucapkan harapan 
atau doa, dan 
(b)mengucapkan selamat 



































mengucapkan (a) harapan atau doa 
dan (b) ucapan selamat atas suatu 
kebahagiaan dan prestasi, serta 
responnya dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan (a) 
harapan atau doa dan (b) ucapan 
selamat atas suatu kebahagiaan dan 
prestasi, serta responnya yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Membandingkan ungkapan (a) 
harapan atau doa dan (b) ucapan 
selamat atas suatu kebahagiaan dan 
prestasi, serta responnya yang telah 
dipelajari  tersebut di atas dengan 
yang ada di sumber-sumber lain, 
atau dengan yang digunakan dalam 
bahasa lain.  
 Memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi 







dan prestasi.  
 
Keterampilan: 
 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 
play) dalam melakukan 
(a) ucapan harapan atau 
doa dan (b) ucapan 
selamat, serta 
responnya. 
 Observasi:   
   (penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 
 Observasi terhadap 
tindakan siswa 
menggunakan bahasa 
Inggris untuk (a) ucapan 
harapan atau doa dan (b) 
ucapan selamat, ketika 
muncul kesempatan di 












 Menggunakan bahasa Inggris setiap 
kali muncul kesempatan untuk 
mengucapkan (a) harapan atau doa 
dan (b) ucapan selamat atas suatu 
kebahagiaan dan prestasi, serta 
responnya, di dalam dan di luar 
kelas, dengan unsur kebahasaan 
yang dapat menjaga hubungan 
interpersonal.  
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam menggunakan 
bahasa Inggris untuk mengucapkan 
(a) harapan atau doa dan (b) ucapan 
selamat atas suatu kebahagiaan dan 
prestasi, serta responnya dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
3.2 Menerapkan 




fungsi sosial dari 
Teks lisan dan tulis 




Fungsi sosial  
Menghargai, 
Mengamati 
 Terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan persetujuan, dalam 
bahasa Inggris, dengan unsur 
 Tingkat ketercapaian 
fungsi sosial ungkapan 
persetujuan, serta 
responnya. 

























4.2   Menyusun teks lisan  









struktur teks, dan 
unsur kebahasaan 







What if we hold a story 
telling competition next 
year? That’s a good 
idea. I gree with you.; 
We have to work hard 
for our wall magazine. 
Yes, I agree.; We need 
to buy a new rubbish 
bin. I don’t think so. 
This one is still 
okay.,dan semacamnya. 
Unsur kebahasaan 
(1) Kata  tanya What 
if...? How if ...? 




dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal 
(4) Ucapan, tekanan 
kata, intonasi,  
(5) Ejaan dan tanda 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Mencontoh kebiasaan tersebut 
dengan menyatakan dan 
menanyakan persetujuan, dalam 
bahasa Inggris, dengan unsur 




Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
cara menyatakan dan menanyakan 
persetujuan, dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 




 Mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyatakan dan menanyakan 
persetujuan dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
 Menirukan contoh-contoh interaksi 
dengan menyatakan dan 
menanyakan persetujuan dalam 
bahasa Inggris dengan ucapan, 




 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap santun, peduli, 








 Observasi terhadap 
kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 




komunikasi di dalam dan 
di luar kelas. 
 Penilaian diri: 











































(6) Tulisan tangan. 
Topik 
Kegiatan dan tindakan 
di sekolah, rumah, dan 
sekitarnya dan yang 
relevan dengan 
kehidupan siswa 




perilaku perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung jawab. 
 
yang benar. 
 Dengan bimbingan dan arahan 
guru, mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan 
unsur kebahasaan) interaksi 
menyatakan dan menanyakan 
persetujuan. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan 
persetujuan dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
persetujuan yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
persetujuan yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi 
sosial dan unsur kebahasaan yang 
digunakan. 
 
tertulis dalam jurnal 










 Tes Tertulis 
Membaca dan menulis 
teks yang menuntut 
pemahaman dan 
kemampuan 
menghasilkan teks yang 






 Unjuk kerja 
Simulasi dan/atau 


































 Menggunakan bahasa Inggris setiap 
kali muncul kesempatan untuk 
menyatakan dan menanyakan 
persetujuan, di dalam dan di luar 
kelas, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya.  
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam menggunakan 
bahasa Inggris untuk menyatakan 
dan menanyakan persetujuan dan 
menuliskannya dalam jurnal belajar 
sederhana dalam bahasa Indonesia. 
(penilaian yang bertujuan 
untuk memberikan 
balikan secara lebih 
cepat) 






muncul kesempatan di 
dalam dan di luar kelas. 
 
3.3 Menerapkan 










Teks lisan dan tulis 
menyatakan dan 
menanyakan tentang (a) 






Fungsi sosial  
Menyarankan, 
mengingatkan, 




 Terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan (a) keharusan dan (b) 
himbauan melakukan suatu 
tindakan, dalam bahasa Inggris, 
dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 







 Tingkat kelengkapan 






























4.3   Menyusun teks lisan 









struktur teks, dan 
unsur kebahasaan 









We should keep the 
classroom clean and 
tidy. Why don’t you 
join the Scout? It’s very 
useful. Let’s start our 
wall magazine. You can 
put your short stories 
there.,  dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata kerja bantu 
modal should 
(2) Ungkapan ajakan: 




dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal 
(4) Ucapan, tekanan 
kata, intonasi,  
(5) Ejaan dan tanda 
 Mencontoh kebiasaan tersebut 
dengan menyatakan dan 
menanyakan (a) keharusan dan (b) 
himbauan melakukan suatu 
tindakan, dalam bahasa Inggris, 
dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 
 
Menanya 
Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
cara menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan, dalam 
bahasa Inggris dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, akibat 
jika tidak melakukan, dsb. 
 
Mengumpulkan Informasi 
 Mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan dalam 
bahasa Inggris dari film, kaset, buku 
teks, dsb. 
 Menirukan contoh-contoh interaksi 
dengan menyatakan dan 
menanyakan (a) keharusan dan (b) 
himbauan dalam bahasa Inggris 




 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 










 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 












































(6) Tulisan tangan. 
Topik 
Kegiatan dan tindakan 
di sekolah, rumah, dan 
sekitarnya dan yang 
relevan dengan 
kehidupan siswa 




perilaku perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung jawab. 
 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan 
guru, siswa mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan 
unsur kebahasaan) interaksi 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan dalam 
konteks pembelajaran, simulasi, 




 Membandingkan ungkapan 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan yang 
telah dikumpulkan dari berbagai 
sumber tersebut di atas. 
 Membandingkan ungkapan 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan yang 
telah dipelajari  tersebut di atas 
dengan yang ada di sumber-sumber 
lain, atau dengan yang digunakan 
dalam bahasa lain.  
 Memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi 
komunikasi, di dalam 
dan di luar kelas. 
 Penilaian diri: 
Pernyataan siswa secara 













 Tes tertulis 
Membaca dan menulis 
teks yang menuntut 
pemahaman dan 
kemampuan 
menghasilkan teks yang 
di dalamnya termasuk 
tindakan menyebutkan 

































 Menggunakan bahasa Inggris setiap 
kali muncul kesempatan untuk 
menyatakan dan menanyakan (a) 
keharusan dan (b) himbauan, di 
dalam dan di luar kelas, dengan 
unsur kebahasaan yang sesuai 
dengan fungsi sosialnya.  
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam menggunakan 
bahasa Inggris untuk menyatakan 
dan menanyakan (a) keharusan dan 
(b) himbauan dan menuliskannya 
dalam jurnal belajar sederhana 
dalam bahasa Indonesia. 
Keterampilan: 
 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 







 Observasi:   
  (penilaian yang bertujuan 
untuk memberikan 
balikan secara lebih 
cepat) 






keharusan dan himbauan, 
serta responnya, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
3.4 Membandingkan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
beberapa teks 
prosedur lisan dan 
Teks lisan dan tulis 
menyatakan dan 
menanyakan maksud 
dan tujuan melakukan 
suatu tindakan/kegiatan 
dalam teks prosedur 
Mengamati 
 Terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyatakan dan 
menanyakan maksud dan tujuan 
dari procesedur teks, dalam bahasa 





































teks, dan unsur 
kebahasaan teks 













How to make this Novel 
Apple Pudding? So 
what is the ingredients 
of it? Then, what are 
the steps to make the 
food ? To improve my 
English, of course. You 
need to work harder in 
order to get an A in 
Math., We have to find 
the steps and 
ingredients, then we 
caan make the food., 
dan semacamnya. 
Unsur kebahasaan 






(2) Frasa nominal 
untuk menyebut 
benda 
(3) Kata sambung: 
first, next, then, 
finally, etc. 
 
Inggris, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya. 
 Mencontoh teks prosedur tersebut 
dengan menyatakan dan 
menanyakan maksud dan tujuan 
melakukan suatu tindakan atau 
langkah-langkah prosedur teks 
tersebut, dalam bahasa Inggris, 
dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya. 
 
Menanya 
Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
cara menyatakan dan menanyakan 
maksud dan tujuan melakukan suatu 
tindakan, dalam bahasa Inggris dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, akibat jika tidak melakukan, dsb. 
 
Mengumpulkan Informasi 
 Mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu langkah-langkah yang 
terdapat pada peosedur teks 
tersebut dalam bahasa Inggris dari 
film, kaset, buku teks, dsb. 
tindakan/ langkah-
langkah kegiatan. 
 Tingkat kelengkapan 
dan keruntutan dalam 
menyebutkan dan 
menanyakan tentang 




 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 






















































(4) Ucapan, tekanan 
kata, intonasi, 
ejaan, tanda baca, 
dan tulisan tangan 
(5) Kosa kata: kata 
benda, kata kerja, 
dan kata sifat yang 
terkait dengan 
orang, binatang, 





dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 







manual peralatan yang 
terkait dengan 
kehidupan peserta didik 
yang dapat 
menumbuhkan perilaku 
yang termuat di KI. 
 Menirukan contoh-contoh interaksi 
dengan menyatakan dan 
menanyakan maksud dan tujuan 
melakukan suatu langkah-langkah 
yang terdapat pada peosedur teks 
tersebut dalam bahasa Inggris 
dengan ucapan, tekanan kata, 
intonasi, dan sikap yang benar. 
 Dengan bimbingan dan arahan 
guru, mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan 
unsur kebahasaan) interaksi 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu langkah-langkah yang 
terdapat pada peosedur teks 
tersebut. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris untuk 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu tindakan dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu tindakan langkah-langkah 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam dan 
di luar kelas. 
 Penilaian diri: 
Pernyataan siswa secara 




belajar menyebutkan dan 
menanyakan tentang 









 Tes tertulis 
Membaca dan menulis 































 yang terdapat pada peosedur teks 
tersebut yang telah dikumpulkan 
dari berbagai sumber tersebut di 
atas. 
 Membandingkan ungkapan 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu tindakan langkah-langkah 
yang terdapat pada peosedur teks 
tersebutyang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi 




 Menggunakan bahasa Inggris setiap 
kali muncul kesempatan untuk 
menyatakan dan menanyakan 
maksud dan tujuan melakukan 
suatu tindakan langkah-langkah 
yang terdapat pada peosedur teks 
tersebut, di dalam dan di luar kelas, 
dengan unsur kebahasaan yang 
sesuai dengan fungsi sosialnya.  
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
menghasilkan teks yang 
di dalamnya termasuk 
tindakan menyebutkan 
dan menanyakan tentang 






 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 









 Observasi:   
   (penilaian yang 
bertujuan untuk 
memberikan balikan 
secara lebih cepat) 














dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam menggunakan 
bahasa Inggris untuk menyatakan 
dan menanyakan maksud dan 
tujuan melakukan suatu 
tindakanlangkah-langkah yang 
terdapat pada peosedur teks 
tersebutdan menuliskannya dalam 
jurnal belajar sederhana dalam 
bahasa Indonesia. 
menanyakan tentang 
maksud dan tujuan 
melakukan suatu 
tindakan/langkah-
langkah kegiatan, ketika 
muncul kesempatan, di 
dalam dan di luar kelas. 
 
3.5 Menerapkan 












4.5   Menyusun teks lisan 




Teks lisan dan tulis 
menyuruh dan melarang 
melakukan suatu 
tindakan/ kegiatan serta 
responnya 





Do we have to bring a 
plant for our school 
yard? Keep away from 
the animals. They are 
wild. You must not 
borrow more than three 
books at a time. You 
should get up early and 
have more exercise. 
Mengamati 
 Terbiasa atau sering mendengar 
dan menyaksikan guru dan warga 
sekolah lain menyuruh dan 
melarang melakukan suatu 
tindakan/kegiatan serta responnya, 
dalam bahasa Inggris, dengan unsur 
kebahasaan yang sesuai dengan 
fungsi sosialnya. 
 Mencontoh kebiasaan tersebut 
dengan menyuruh dan melarang 
melakukan suatu tindakan/kegiatan 
serta responnya, dalam bahasa 
Inggris, dengan unsur kebahasaan 




 Tingkat ketercapaian 




 Tingkat kelengkapan 
dan keruntutan dalam 
menyuruh dan melarang 
melakukan suatu 
tindakan/kegiatan. 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
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struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
Don’t rely on your 
mum. Do it yourself., 
dan semacamnya. 
Unsur kebahasaan 
(1) Kata kerja bantu 
modal should, 
must not, have to 






dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal 
(4) Ucapan, tekanan 
kata, intonasi,  
(5) Ejaan dan tanda 
baca 
(6) Tulisan tangan. 
Topik 
Kegiatan dan tindakan 
di sekolah, rumah, dan 





Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan antara 
cara menyuruh dan melarang 
melakukan suatu tindakan/kegiatan 
serta responnya, dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 




 Mendengarkan dan menyaksikan 
banyak contoh interaksi dengan 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya dalam bahasa Inggris 
dari film, kaset, buku teks, dsb. 
 Menirukan contoh-contoh interaksi 
dengan menyuruh dan melarang 
melakukan suatu tindakan/kegiatan 
serta responnya dalam bahasa 
Inggris dengan ucapan, tekanan 
kata, intonasi, dan sikap yang 
benar. 
 Dengan bimbingan dan arahan 
guru, mengidentifikasi ciri-ciri 
(fungsi sosial, struktur teks, dan 
unsur kebahasaan) interaksi 
kerjasama, peduli, dan 
percaya diri yang 
menyertai tindakan 






 Observasi terhadap 
kesungguhan, tanggung 
jawab, dan kerja sama 
siswa dalam proses 
pembelajaran di setiap 
tahapan. 
 Observasi terhadap 
kepedulian dan 
kepercayaan diri dalam 
melaksanakan 
komunikasi, di dalam 
dan di luar kelas. 
 Penilaian diri: 
Pernyataan siswa secara 





















































perilaku perilaku jujur, 
disiplin, percaya diri, 
dan bertanggung jawab. 
 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya. 
 Secara kolaboratif, berusaha 
menggunakan bahasa Inggris untuk 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya dalam konteks 
pembelajaran, simulasi, role-play, 
dan kegiatan lain yang terstruktur. 
 
Menalar/Mengasosiasi 
 Membandingkan ungkapan 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya yang telah dikumpulkan 
dari berbagai sumber tersebut di 
atas. 
 Membandingkan ungkapan 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 
yang digunakan dalam bahasa lain.  
 Memperoleh balikan (feedback) dari 
guru dan teman tentang fungsi 






 Tes tertulis 
Membaca dan menulis 
teks yang menuntut 
pemahaman dan 
kemampuan 
menghasilkan teks yang 
di dalamnya termasuk 





 Unjuk kerja 
Simulasi dan/atau 
bermain peran (role 
play) dalam bentuk 
interaksi dengan 
menyuruh dan melarang 
melakukan suatu 
tindakan/kegiatan. 




























 Menggunakan bahasa Inggris setiap 
kali muncul kesempatan untuk 
menyuruh dan melarang melakukan 
suatu tindakan/kegiatan serta 
responnya, di dalam dan di luar 
kelas, dengan unsur kebahasaan 
yang sesuai dengan fungsi sosialnya.  
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam menggunakan 
bahasa Inggris untuk menyuruh dan 
melarang melakukan suatu 
tindakan/kegiatan serta responnya 
dan menuliskannya dalam jurnal 






kesempatan, di dalam 
dan di luar kelas. 
 
3.6 Menerapkan 




fungsi sosial dari 
teks label 
obat/makanan/ 
Teks tulis label 
obat/makanan/ minuman 
Fungsi sosial  
Tindakan dilaksanakan 





 Mencari benda-benda di sekolah, 
rumah, dan sekitarnya di mana 
terdapat label obat /makanan 
/minuman, pendek dan sederhana, 
termasuk yang menggunakan 
bahasa Indonesia. Jika 
memungkinkan memfoto setiap 
 Tingkat pemahaman 
fungsi sosial label 
obat/makanan/minum
an, pendek dan 
sederhana. 
 Tingkat kelengkapan 
dan keruntutan 





























minuman yang diberi 
label. 
b. Menyebutkan 




(1) Ungkapan dan 
kosa kata yang 
lazim pada setiap 
jenis produk dari 
sumber-sumber 
otentik. 





(3) Penggunaan kata 




dan plural secara 
tepat, dengan atau 
tanpa a, the, this, 
those, my, their, 
dsb secara tepat 
dalam frasa 
nominal 
yang dilihat tersebut. 
 Mengumpulkan gambar dan foto 
berbagai benda di mana terdapat 
label obat/makanan/minuman, 
pendek dan sederhana, dari 
berbagai sumber termasuk internet, 
film, koran, majalah, buku teks, dsb. 
 Memberikan komentar dan 
pandangannya tentang fungsi label 
obat/makanan/minuman, pendek 
dan sederhana, ketepatan unsur 




Dengan bimbingan dan arahan guru, 
menanyakan dan mempertanyakan 
antara lain tentang perbedaan dalam hal 
fungsi sosial, struktur teks, dan unsur 
kebahasaan, antara label 
obat/makanan/minuman, pendek dan 
sederhana, dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 




 Membaca rujukan dari berbagai 
sumber, termasuk buku teks, untuk 




an, pendek dan 
sederhana. 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi, ejaan, tanda 
baca, tulisan tangan. 
 Sikap tanggung jawab, 
kerjasama, peduli, dan 









 Observasi terhadap 
kesungguhan, 
tanggung jawab, dan 
kerja sama siswa dalam 
proses pembelajaran di 
setiap tahapan. 
 Observasi terhadap 
kepedulian dan 










































(5) Ucapan, tekanan 
kata, intonasi 
(6) Ejaan dan tanda 
baca 
(7) Tulisan tangan 
Topik Obat, makanan, 
minuman yang lazim 
atau terkait dengan hidup 
siswa di sekolah, rumah, 
dan masyarakat, dengan 
memberikan keteladanan 
tentang perilaku perilaku 
jujur, disiplin, percaya 
diri, kerjasama dan 
bertanggung jawab 
Multimedia: 
Layout dan dekorasi 
yang membuat 
tampilan teks lebih 
menarik. 
 
teks, dan unsur kebahasaan dari 
label obat/makanan/minuman. 
 Membaca secara lebih cermat 
semua label 
obat/makanan/minuman, pendek 
dan sederhana yang telah 
terkumpul dalam bentuk gambar 
dan foto tersebut di atas, untuk 
memberikan komentar dan 
pandangannya tentang fungsi 




 Membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai label 
obat/makanan/minuman, pendek 
dan sederhana yang telah 
dikumpulkan dari berbagai sumber 
tersebut di atas. 
 Membandingkan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
dari berbagai label 
obat/makanan/minuman, pendek 
dan sederhana yang telah dipelajari  
tersebut di atas dengan yang ada di 
sumber-sumber lain, atau dengan 




komunikasi, di dalam 
dan di luar kelas. 
 Penilaian diri: 
Pernyataan siswa secara 




belajar memahami label 
obat/makanan/minuman, 





 Tes tertulis 
Membaca pemahaman 
tentang label obat 
/makanan/minuman, 
pendek dan sederhana 
 
Keterampilan: 
 Unjuk kerja 
Tugas menganalisis label 
obat/makanan 
/minuman, pendek dan 
sederhana. 






















 Memperoleh balikan (feedback) dari 




 Mempelajari lebih banyak label 
obat/makanan/minuman, pendek 
dan sederhana dalam bahasa Inggris 
untuk memberikan komentar dan 
pandangannya tentang fungsi sosial, 
struktur teks, dan unsur 
kebahasaannya. 
 Berupaya berbicara secara lancar 
dengan ucapan, tekanan kata, 
intonasi yang benar dan menulis 
dengan ejaan dan tanda baca yang 
benar, serta tulisan yang jelas dan 
rapi. 
 Membicarakan permasalahan yang 
dialami dalam memahami label 
obat/makanan/minuman, pendek 
dan sederhana dan menuliskannya 
dalam jurnal belajar sederhana 
dalam bahasa Indonesia. 





n, pendek dan 
sederhana. 
 
 Portofolio kumpulan 
hasil analisis tentang 
beberapa label 
obat/makanan/minuman, 
pendek dan sederhana 
yang telah dibuat. 
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